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BLENDED LEARNING, WEB 2.0 TECHNOLOGY, AND JEWISH EDUCATION 
 
  
by Paul A. Flexner and Richard D. Solomon 
  
 
 
The Internet is omnipresent. It is in the homes in which we reside, the places where we dine, and 
even has infiltrated  devices such as the watch, the phone, the calendar, and the address book 
that originally were designed for a singular purpose. In addition, the Internet, also termed Web 
1.0, which was first created to serve as a powerful search engine, has morphed into Web 2.0, a 
collection of software tools for information sharing, data analysis, collaborative writing, knowledge 
construction, and dissemination. This transformation in technology from Web 1.0 to Web 2.0 has 
significant implications for teaching and learning. These new Internet tools provide a new platform 
through which instructors and learners can explore their topics, ideas, and insights online without 
being in a physical classroom. What are we to make of these changes? How can we harness the 
power of Web 2.0 to enhance Jewish education? 
 
In developing our thinking related to the interface between the new technologies and Jewish 
education, we have explored four key questions: 
 
1) What is online learning? 
2) What is blended learning and how is it similar to and different from face-to-face learning in a 

traditional classroom? 
3) What does research tell us about the effects of blended instruction on teaching and learning? 
4)  Can blended learning enhance Jewish education? 
 
  
1. What is online learning? 
  
Online learning or e-learning is instruction delivered on a computer via the Internet.  With the 
development of new Web 2.0 technologies, students and teachers can now  
(a) Collaboratively create documents, spreadsheets, and presentations both synchronously and 
asynchronously.   
(b) Make photo montages of their pictures and images.  
(c) Upload their Power Point presentations and their movies. 
(d) Hold webconferences in real time on the Internet. 
 
There appears to be no end in sight to the creation of new tools for instruction, learning, and 
teacher professional development. For a fuller view of some of the newest web tools available to 
educators, we have compiled a short description and samples of how each tool may be utilized in 
a Jewish educational setting.  These can be viewed at:  
 http://docs.google.com/Doc?docid=0AVHRiMW9xDMfZGRycHJnaGZfODZjdzd0czlkMg&hl=en 
  
 
2. What is blended learning and how is it similar to and different from face-to-face learning in a 
traditional classroom? 
  
Blended learning refers to the combination of traditional face-to-face instruction in a real 
classroom with online instruction. Thus, blended or hybrid learning is similar to face-to-face 
instruction in that it incorporates traditional real time classroom teaching. The difference is that 
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blended learning adds the application of web technology in and outside of the traditional 
classroom. For example, in a blended learning instructional environment, a teacher might use a 
SmarBoard or computer to access information on the Web, and teach his or her students how to 
use the synchronous and asynchronous tools while participating in the real or virtual class.  
 
One of the innovations finding a niche in the educational world is Blended Online Learning (BOL), 
which focuses on instruction that occurs in its entirety outside of the traditional classroom.  With 
BOL, all instruction is online, with both real time (i.e., synchronous) face-to-face teaching and 
learning in a virtual world through web-conferencing, Skype and other tools, and the use of 
asynchronous tools (i.e., not real time) such as e-mail, wikis, and Google Docs.  Although it is 
possible to design a course utilizing web tools only, most courses have adopted one of the 
learning management systems such as Moodle or Blackboard that already include or provide 
easy access to the web tools. 
 
 
3. What does research tell us about the effects of blended learning on teaching and learning? 
 
With blended learning a relatively new phenomenon, especially in the education world, little 
formal research has been completed.  That which has been reported provides preliminary 
indications on the efficacy of blended instruction on student learning and other variables.  
 
In 2009, the United States Department of Education’s report, “Evaluation of Evidence-Based 
Practices in Online Learning” (Jones et al., 2009) provided a meta-analysis of research published 
from 1996 to July 2008  in which  the USDE analyzed more than 1,100 empirical studies of online 
learning in both K-12 and post secondary education. The study revealed that online courses are 
at least as strong as learning in traditional settings and even may have the advantage in terms of 
improving student achievement.  
 
According to Hrastinski (2008), students who use synchronous e-learning tools such as 
videoconferencing and instant messaging create social bonds and a support structure for 
planning tasks, doing group work, and fostering classroom community. Hrastinki also noted that 
asynchronous learning may stimulate higher levels of creative and critical thinking.  
 
In a related finding, McBrien and Jones (2009) found that students who do not generally 
participate in classroom discussions in a traditional classroom are more likely to express their 
thoughts online. This finding coincides with the seminal research of  M.B  Rowe (1986) that 
positively correlated  higher rates of classroom participation with increased “wait time,” the time 
the teacher gives a student to reflect before answering a question.  
 
Finally, in a blended learning classroom the role of the teacher is transformed from knowledge 
transmitter to learning facilitator. Within this new online learning environment the teacher now is 
tasked to empower students to locate, construct, and disseminate knowledge through applying 
the web tools found on the Internet. 
 
 
4. How can blended learning enhance Jewish education? 
 
Web 2.0 opens up many new options for the Jewish community to enhance the quality of learning 
at all levels of the system.  In the K-12 system, students who are increasingly familiar with Web 
2.0 tools are searching for opportunities to expand their learning in ever greater numbers in a 
wide range of areas.  As Jewish educators become more familiar with the technology, more 
courses that appeal to this population will be offered.  Schools, both day and 
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congregational/communal, with their limited faculties, will be able to expand their offerings to 
meet the interests and demands of their students by accepting the new online format for 
academic credit.  Initially, this will be most common at the high school level, but should move to 
the middle school and even upper elementary levels over time. 
 
However, online asynchronous courses are only the beginning.  Web 2.0 provides options for the 
students to connect with each other in blended online formats in virtual classrooms around the 
world.  These new communities of learners will connect students in distant communities in ways 
that were once limited to pen pal relationships.  With Web 2.0, the faculty will be able to monitor 
conversations and provide individualized encouragement and guidance to their students 
throughout the course.   
 
This transition to the new Web 2.0 technology will take place in two very distinct ways.  For digital 
natives, those who have grown up with the Internet, this will be a natural and evolving process.  
However, for the digital immigrants, or those who have come to the Internet as adults, serious 
professional development will be required to introduce the new methods and tools that are 
available. Whether through local programs that bring the faculty together in a room filled with 
computers or by engaging the teachers in online courses, Jewish schools and communities will 
need to invest in the professional and personal growth of the teachers.  
 
 
Conclusion 
 
Blended learning is either a combination of face-to-face classroom teaching with an online 
component or a mix of both asynchronous and synchronous instruction taking place entirely 
online, also termed blended online learning.  We are suggesting that blended instruction will 
enhance the quality of the Jewish learning experience for both K-12 students and post-secondary 
learners whether as students, faculty members, or adult learners.  With the rapid expansion of 
Internet tools, the opportunity to create a new and expanding environment for Jewish learning has 
arrived.  It is important for Jewish educators to bring learning to every interested member of the 
community who seeks to expand his or her knowledge and understanding of Judaism.   
 
We are suggesting that blended learning and blended online learning will enhance Jewish 
education by: 

1) Facilitating higher levels of student thinking and achievement. 
2) Enabling students to construct and disseminate knowledge. 
3) Empowering quiet students to participate more actively in classroom discussions. 
4) Transforming the traditional classroom into a community of global learners. 
5) Providing the teacher with new ways to disseminate knowledge, facilitate learning, 

and evaluate student on-task behavior. 
 
In conclusion, our suggestions are based on our investigation of the preliminary research on 
blended learning and the new web technologies now available to the educational community and 
the Jewish educational establishment.  We suggest that rigorous research be conducted in real 
and virtual classrooms and professional development settings to determine if blended learning in 
either format will enhance Jewish education and teacher training.  Furthermore, we strongly 
suggest that Jewish educators be trained extensively in the proper use of the Web 2.0 
technologies.  It is only when we can test our assumptions in the real world that we will fully 
understand the power of Web 2.0 technology that has become such a central component of our 
lives in the 21st century. 
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