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Cover photo: Second graders at the
Columbus Jewish Day School are pictured
offering one interpretation of the Heschel quote
on the cover by showing that a flexible or soft
heart can hold many jewels. Each jewel in the
picture represents someone or something the
child holds dear.

Back cover photos: Our tradition understands the value of experiential learning and
has long employed this "new educational
methodology" in its observance of holidays.
During the month of Tishrei, our tradition has
us blow, throw, sing, listen, fast, shake, build,
circle, taste, smell, gaze, cleanse, reflect and
dance. The pictures on the back cover show
CJDS students (from top right, counterclockwise) with a model sukkah, watching the sunrise and saying tefillah on the rocks , showing
how we protect our skin when traveling
through time to the land of Egypt, saying
blessings and shaking the lulav, blowing the
shofar, on a desert caravan, and using a kite
to teach about the wind during Sukkot.
Coalition for the Advancement of Jewish Education
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Experiential
learning

An Introduction to Experiential Learning
by Peter A. Geffen

Academic roots

In 1995, Tobi Gold (founder of the Columbus Jewish
Day School or CJDS) called and asked if I would be
available to help a group of community activists in
Columbus, Ohio, establish an independent Jewish day
school modeled on the Abraham Joshua Heschel
School (AJHS) in New York City. What transpired was
an exhilarating multi-year experience in which I shared
in the building of this unique school with its founding
director, Steve Bogad. What you will read in this book
reflects the creative expression of a team of teachers
who have come to exemplify the quality and creativity of
the Columbus Jewish Day School program. In sharing
their work with colleagues through the interest and support of CAJE, they will help improve the quality of
Jewish education far beyond the borders of Columbus.

The job of a school is to address, utilize, and develop
the native intelligence that the student brings to the
classroom and to use that intelligence to foster creative
and critical thinking in the child. Schools have traditionally used a limited definition of intelligence in approaching this task (and most still do). Others, influenced by
the research in child development on the one hand and
intelligence acquisition on the other, have spent the
past 15-20 years building upon the work of several
major educational thinkers, most notably Professor
Howard Gardner, of Harvard University, who has
brought to the field of education the critical perspective
of what he calls “multiple intelligences.”

This book needs to be set into a context in order to be
fully appreciated and understood. That context is a
sophisticated appreciation and application of the concept of “curricular integration,” an approach pioneered
by The Abraham Joshua Heschel School beginning in
the early 1980s. Integration is not the simplistic linking
of subjects from one discipline to another. It is the identification and exploration of “big ideas” in the development of curriculum. The great contributions to civilization and culture have come from those figures and
ideas that combine thought and experience into new
forms and concepts. Our children deserve the opportunity to seamlessly experience the natural linkage
between our Jewish tradition and the broader world in
which we live. Faculty merit the chance to think and
grow intellectually and spiritually in creating ways for
their students (and themselves) to understand the world
in which we live.
The author’s preface which follows is a must-read. In it,
two outstanding teachers, Susan Couden and Eran
Rosenberg, convey with clarity the process by which
they and their colleagues developed the content that
the book describes. It communicates the school’s and
integration’s great goal: to blur the borders between universes of discourse so that Jewish life and “secular” life
are one and (not quite) the same. Rabbi Abraham
Joshua Heschel taught that the goal of contemporary
Jewish life must be “to humanize the sacred and to
sanctify the secular.” These curriculum examples seek
to realize this goal.
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Gardner’s discoveries began in the early 1980s, when
the CJDS model school, The Abraham Joshua Heschel
School in NYC, was being developed. The creation of
an educational environment that focuses on the whole
child and does so from the perspective of current and
substantial scientific research in both brain development
and learning/acquisition is at the heart of Heschel and
The Columbus Jewish Day Schools.
Garner has identified nine “intelligences” and he speculates that there may be many more yet to be identified.
These qualitative “intelligences” give schools an implied
directive to develop programs and curriculum in an
expansive light, building upon children’s native abilities
in some areas, while developing the often neglected
others.
Gardner’s explains:
Multiple intelligences is a psychological theory
about the mind. It’s a critique of the notion that
there’s a single intelligence which we’re born
with, which can’t be changed, and which psychologists can measure. It’s based on a lot of scientific research in fields ranging from psychology to
anthropology to biology. It’s not based upon on
test correlations, which most other intelligence
theories are based on.
The claim is that there are at least nine different
human intelligences. Most intelligence tests look
at language or logic or both – those are just two
of the intelligences. The other six are musical,
spatial, bodily/kinesthetic, interpersonal, intrapersonal, and naturalist.
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I make two claims. The first claim is that all
human beings have all of these intelligences. It’s
part of our species definition. The second claim is
that, both because of our genetics and our environment, no two people have exactly the same
profile of intelligences, not even identical twins,
because their experiences are different.
This is where we shift from science to education.
If we all have different kinds of minds, we have a
choice. We can either ignore those differences
and teach everybody the same stuff in the same
way and assess everybody in the same way. Or
we can say, look, people learn in different kinds
of ways, and they have different intellectual
strengths and weaknesses. Let’s take that into
account in how we teach and how we assess.”
Educational Richness
The power of a school like CJDS is in its intense integration of the Arts into the entire scope of the traditional
subject matter of the school and of the “enrichment” of
each child provided by the time devoted to Jewish studies and Hebrew language.
I am often asked if Jewish studies competes with general studies. Reading and understanding Gardner makes
clear that “intelligence” takes different forms and that
“curriculum” grows and informs intelligence in direct proportion to how deep and intensive it is. Furthermore,
Gardner makes clear that we learn from everything we
study. We learn to read from all encounters with language and ideas as well as directly from books; we
learn mathematics from its multiple applications in real
life; we learn to think from every exposure we have to
new ideas and situations that are presented both openly
and honestly.
The study of the literary and allegorical interpretations
of the Biblical text (known as Midrash) not only teaches
children the literal Torah text, it also (conceivably, mostly) teaches the generalized skills of critical thinking and
problem solving, and also of literary analysis and historical criticism. And yes, these highly sophisticated concepts and skills are conveyed and experienced by very
little children.
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Most Americans can barely read or speak any language
in addition to English. They have little exposure to foreign cultures and histories, even by the time they complete their college degrees. Aside from the importance
of gaining a substantial identity as a Jewish child provided by a Hebrew language program (which is certainly
no small accomplishment), the “enrichment” that is provided by Judaic studies curricula produces a child
whose “multiple intelligences” are being advanced and
challenged on a daily basis. Children who learn classical text in its original language are being escorted
through an educational richness that is unparalleled in
American education.
Experiential education can take many forms. But at its
heart is the expansion of the lesson into the realm
beyond the didactic, sometimes even beyond the word.
It allows the child (and teacher) to bring the content to
life through art, music, archeology, architecture, politics,
nature, travel, technology, and a host of other directions
and media. Children thereby “experience” the material
and, in so doing, have the opportunity to encounter the
content through their multiple senses and “intelligences.”
These experiential lessons are a wonderful introduction
to an intensive and on-going program of curriculum
design and development that is transformative to both
teacher, student, and school as a whole. I hope you will
agree that this wonderful model is worthy of your exploration and application.
March 21, 2004
Peter Geffen served as Senior Educational Consultant
to the Columbus Jewish Day School from its inception
through 2002. He is the Executive Director of the
Center for Jewish History in NYC; Founder of The
Abraham Joshua Heschel School; Founder and Director
of Kivunim, the Eugene Weiner Israel Summer Seminar
for Teachers in North America Jewish Schools; and
Chief Consultant to the Heritage Civilization and the
Jews-DVDROM school initiative of The Jewish Media
Fund and the Charles Revson Foundation.

Please check the CAJE website, www.caje.org. for an additional information on experiential learning and for photographs
relating to the lessons in this publication. You may also send any ideas, comments or questions you have, including new
experiential lessons that you develop, to publications@caje.org. Please put “experiential learning” in the subject line.
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From the
authors

An Introduction by the Authors
When we were asked to develop a series of lessons
showing experiential learning, we decided we'd root our
exploration in the holidays celebrated during the month of
Tishrei. Our tradition has understood the value of experiential learning and has long employed this “new educational methodology” in its observance of holidays. During
the month of Tishrei, our tradition has us blow, throw,
sing, listen, fast, shake, build, circle, taste, smell, gaze,
cleanse, reflect, and dance. In effect, we must use all of
our senses to gain access to the meaning and mystery
that lies within it.
Rabbi Abraham Joshua Heschel said that, "The heart is
revealed in the deed." Our cover photograph pictures
2nd graders offering one interpretation of the quote. They
are showing that a flexible or soft heart can hold many
jewels. Each jewel that the students pressed into the soft,
malleable clay represents someone or something the child
holds dear. What we, as Jewish educators, hold most
dear is the idea that, somehow, we might be able to journey with our students to the deep places, the magical
places, the FUN places that our tradition possesses. This
book is a record of part of that journey.
Our journey begins with an idea. Let's pretend the
Heschel quote is our idea. We can start by understanding
all of the words in the quote. Does everyone have the
same connection to all of the words? A quick look at a
thesaurus yields the following:
Heart: Caring, spirit, affection, benevolence, character, compassion, concern, disposition, emotion, feeling, gusto, humanity, inclination, love, nature, palate,
pity, relish, response, sensitivity, sentiment, soul,
sympathy, temperament, tenderness,
understanding, courage, boldness, bravery, dauntlessness, fortitude, gallantry, guts, mettle, mind,
moxie, nerve, pluck, purpose, resolution, resolve,
soul, spunk, will, zest, core, basic, bosom, bottom
line, center, central part, core, crux, focal point,
focus, gist, groceries, hub, kernel, marrow, middle,
nitty-gritty, nub, nucleus, pith, polestar, quintessence,
root, seat, soul
Deed: accomplishment, act, action, adventure, ball
game, big idea, bit, byplay, cause, commission, crusade, do, doing, enterprise, exploit, fact, feat, follow
through, game, happenin', mitzvah, performance,
plan, quest, reality, securing, stunt, thing, truth, winning.
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We highlighted the words that appealed to us. Others
might excite you more. We didn't even look at the rich
word REVEALED. Our understanding of the Heschel
quote begins with the belief that it is through engaging
with an idea, playing with it, and throwing it around that
we see what's at its core. And that if the idea is a worthy
one, it becomes a part of us, a part that we carry with us,
a part that we do more with, and one that we ultimately
love.
The process we used to think about the Heschel quote is
similar to the way we developed the lessons in this book.
Before we develop a lesson, we usually begin with a discussion of the meaning of the holiday. At CJDS, the holiday discussion is often done by the full faculty. We ask
ourselves what themes or ideas sound important to us as
individuals? Is there a primary text we can study together? How do this text, these themes, and these ideas have
relevance to us and to our students today? The physical
education teacher will have insights on which the music
teacher piggybacks. The science teacher might see a
possiblity for a connection with a Judaic theme. We have
found that when we begin with something about which we
are passionate, it translates most powerfully for our students. We repeat this process each year. The holidays
change for us each year as our understanding deepens.
It is the same for our students. We know we are going to
learn something substantial from each other and from our
students, so we build opportunities for original thought, as
opposed to a set of ideas to memorize.
We hope that as you, your colleagues, and your students approach these lessons, you view them as a starting point. We invite you tokeep and use what sparks your
interest. We're sure you will discover new opportunities to
give your students access to the richness that lies in our tradition. We wonder what new experiences will come of your
exploration. We hope that you share them with us.
Susan Couden
Eran Rosenberg
Spring 2004
P.S. The last holiday in this book is Simhat Torah. We’ve
developed “lesson starters” for this holiday. We’d be especially
interested to hear how you develop those beginnings.
Please send any ideas, comments or questions you have,
including new experiential lessons that you develop, to publications@caje.org, putting “experiential learning” in the subject
line.
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The Columbus Jewish Day School and Its Staff
"All our lives, we draw upon the inspiration we received
in childhood."
-Rabbi Abraham Joshua Heschel
Mission Statement
The Columbus Jewish Day School is committed to academic excellence and subject mastery within a developmentally
appropriate curriculum. CJDS is also committed to creating
a rich educational environment that enables its students to
become courageous, passionate, and fully realized human
beings who are capable of extracting meaning from, and
infusing meaning into, their experience of the world.
CJDS seeks to develop in its students a fully integrated
sense of self, a deep appreciation of how the values, teachings, and practices of the Jewish tradition can be central
and pervasive to modern life, and a sense of warm intimacy
and direct linkage with Judaism as it has been lived over
thousands of years. CJDS fosters critical thinking, discovery, invention, and problem solving within a community of
actively engaged learners. In doing so, CJDS prepares its
students to become outstanding members of their future
high school and university communities.

79 N. High St.
New Albany, OH 43054
Tel.: 614.939.5311
www.cjds.org
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CJDS also provides students, their families, faculty, staff,
and the broader community with wide-ranging opportunities
to translate timeless values into socially significant action,
thereby fulfilling the legacy of the Jewish prophetic tradition.
Mission
Academic Excellence: The Columbus Jewish Day School is
committed to academic excellence and subject mastery
within a developmentally appropriate curriculum.
Intellectual Integrity: CJDS provides students the intellectual
and spiritual resources they need to become courageous,
passionate, and fully realized human beings.
Jewish Understanding: CJDS helps students integrate
Jewish values, teachings, and practices with a sense of
themselves as creative participants in contemporary experience.
Critical Thinking: CJDS fosters critical thinking, discovery,
invention, and problem solving within a community of actively engaged learners. In doing so, CJDS prepares its students to become outstanding members of their future high
school and university communities.
Social Responsibility: CJDS provides students, their families, faculty, staff, and the broader community with wideranging opportunities to translate timeless values into socially significant action.

CJDS Staff
Annelyn Baron
Rachel Ben Dor
Mindy Bixel
Susan Couden
Valerie Derrick
Katie Feldstein
Gina Freeman
Debbie Goodman
Emilie Greenwald
Shaula Gurari
Scott Jones
Yehudit Kanfer
Shannon Kerns
Suzanne Kotch
Susan Marcus
Eran Rosenberg
Ruth Rubin
Scott Steelman
Doris Teti
Eva Tibor
Cheryl Tucker
Dan Woerner

Judaic Studies Teacher - Kindergarten
Judaich Studies Teacher - 2nd grade
General Studies Teacher - Middle School
Art Teacher - Middle School
General Studies Teacher - Lower School
Judaic Studies Teacher - 2nd grade
Physical Education Teacher
Head of School
General Studies Teacher - Middle School
Judaic Studies Teacher - Middle School
General Studies Teacher - 5th grade
Judaic Studies Teacher - 3rd grade
General Studies Teacher - 4th grade
General Studies Teacher - Kindergarten
General Studies Teacher - 3rd grade
Judaic Studies Teacher - 4th/5th grade
General Studies Teacher - Middle School
Music Teacher
Art Teacher - Lower School
Judaic Studies Teacher - Middle School
General Studies Teacher - 2nd grade
General Studies Teacher - 1st grade
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Symbols

Fun with pun
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For the
teacher

Place: classroom or dining hall
Equipment needs: tables and chairs, tape or
CD player, kiddush cup, candlesticks
Optional: card stock and calligraphic markers for place cards
Shopping list: grape juice, candles, round
hallot, apples, honey, gefilte fish, pomegranate, carrots/squash, dates, beets, leek/cabbage, paper plates and bowls, paper cups,
plastic utensils (forks and spoons), tablecloth, napkins

Teacher preparation time: 30 minutes to
shop for foods, 10 minutes to laminate
blessing menu, 15 minutes to set table (time
will vary depending on size of group)
Student time frame: 2 class periods (45
minutes each)

Age group: 4th grade and up
Size of group: class size or larger
Goals:
Students will be able to:
1. Identify traditional foods used for Rosh
Hashanah.
2. Have fun with symbolic meanings of traditional foods.
3. Develop personal contribution to home
celebration of Rosh Hashanah.

Comments, adaptations, other options:
Invitations can be made for the "meal" and
sent in advance. Place cards can be created.
Students can be asked to wear special
attire. Note: Some of the blessings for the
various foods have been translated into
child-friendly language.
Recognizing that many students will not
want to take a bite out of a
leek or a beet, teachers may wish to find
and use recipes that make
these foods more appetizing to children.

Teacher introduction: Our tradition understands the different ways that people connect to meaning. Many of our holidays have
home rituals that include a special meal.
This lesson gives students the chance to
have fun with some of the meanings for the
ritual foods used during Rosh Hashanah.
Students also develop their own interpretations of alternative foods that can then be
incorporated into their family celebration.

Coalition for the Advancement of Jewish Education
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Reproducibles
 Simanim Blessing List
 Fun/pun handout
 Examples of students’ ideas for blessings
Procedure:
Lesson one
During this lesson, students will be sitting
at a mock Rosh Hashanah table. They will
recite the blessings and then taste, learn,
and teach each other about the special
foods.
Step 1
Preparation: Create an ambience. If you
have time, assign a team of students to set
up a beautiful table with tablecloth, candlesticks, Kiddush cup, napkins, plates, laminated blessing menu, and utensils. This can be
done during part of a lunch or recess period.
In the center of the table, place the labeled
ritual foods you will use for this lesson.

Step 2
Develop a transition to this experience.
This can be done with music, a special way
of entering the room or guided imagery.
For example: Rosh Hashanah music is playing
softly. Have students close their eyes and
imagine that it is Rosh Hashanah evening,
the sun is setting, everyone is home, and
able to relax and not rush through the meal.
Then have people enter the dining space.

Step 3
Open with candle lighting and/or special
Kiddush for Yom Tov.
Step 4
Invite students to pick up their laminated
blessings menu. Begin the experience by
passing around the round hallah and apple
and honey, foods the students are familiar
with. Ask students what meanings they have
learned regarding these foods.

10
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Step 5
Introduce the following foods. (Fish, pomegranate)
Remember that the procedure is to pass the
foods, say the blessing and then either
taste or look at them.
Explain that the meanings of the foods can
be connected to their characteristics, or a
more hidden meaning.
Use the pomegranate as an example. What
are the characteristics of a pomegranate?
 It's red.
 It has a crown shape on top.
 It has a lot of parts on the inside.
 It has a lot of seeds.
 You can't eat the skin.
 You have to work to eat the fruit.
What are some possible meanings that
might connect to those characteristics with
regard to Rosh Hashanah?
 Kings have crowns.
 We want to do a lot of mitzvot
 Sometimes something wonderful is hidden
inside of someone or something that at
first glance doesn't look so wonderful.

Step 6
Introduce the idea that the meaning of the
word can also be connected to the sound of
the word and that there is a long tradition
of having fun with Hebrew words that share
a root. Introduce the pun/fun foods. Refer
to the simanim definition sheet as you teach
your students the blessings for the following foods: carrots or squash, beets, leeks
or cabbage, dates.
Sample way you might introduce a food.
Carrot: Hold up the food. Say its name in
Hebrew (gezer -- r®zd® ). Say the blessing.
Pass the plate of the food for students to
taste. While the plate is being passed, ask
the students what other words in the blessing have the same sounds (or root letters).
Ask if anyone knows the meaning of those
words. (tigzor -- r«zd± T
¦ : (v) to make a ruling,
law or decree and g'zerot -- ,Ir¯zd± : (n) rulCoalition for the Advancement of Jewish Education

Making Room in our Hearts

ings, laws or decrees)
Introduce the rest of the foods.

Step 7
Introduce the homework assignment.
The language of the blessings we have just
heard has been Hebrew, but the language
we speak in our homes is English. We can
have fun with puns in English, too. Tonight
you will have your chance. Think of a food
and make a connection based on the sound
or meaning of the word.
Give one example from the homework sheet.
Remind the students that for their homework they will be bringing in the special
food and sharing the blessing with their
classmates. Encourage the students to use
a food that they can find in their refrigerator or cupboard. Tell them we will not be
eating these foods; we are bringing them as
a visual aid.

ckC oIe¨n

For the
teacher

Step 8
Lesson two
Options: (1) Arrange the seating so that all
students can see each other and the items
that they brought to share. Have them
share the blessings one by one.
(2) Arrange the room so that there are four
tables. Have students sort themselves by
any means they wish and get into food
groups before sharing as a group.
Students may share their pun and blessing
or they may wish to have their classmates
guess what their pun might be before sharing.

Step 9
Have students pack the laminated blessing
sheet and student-created blessing sheet
for use in their home Rosh Hashanah meal.

A mock Rosh Hashanah dinner is a good way for students to learn and teach each other about
the special foods eaten on this holiday.

Coalition for the Advancement of Jewish Education
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Symbols

Special Foods for Rosh Hashanah Night

v²b¨J©v Jt«r khkk oh¦s¨jUh§n ohkf£t©n
Round Hallot
Blessed are You, Adonai our God,
sovereign of the universe, who brings
bread out of the earth.

Apples in Honey

'okIg¨v Qk¤n Ubh¥eO-¡t wv v¨T©t QUrC
/.¤r¨t¨v i¦n o¤jk thmIN©v

Jc§Sc ©oh¦jUP©T

Blessed are You, Adonai our God,
sovereign of the universe, Creator of
the fruit of the tree.

'okIg¨v Qk¤n Ubh¥eO-¡t wv v¨T©t QUrC
/.g¨v h¦rP t¥rIC

May it be your will, Adonai our God
and God of our ancestors, that You
renew us with a good and sweet New
Year.

h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
vcIy v²b¨J Ubhkg J¥sj
© §T¤J 'Ubh¥,Ic£t
/v¨eU,§nU

Head of a sheep or fish
May it be your will, Adonai our God
and God of our ancestors, that we be
as the head and not as the tail.

Fish
May it be your will, Adonai our God
and God of our ancestors, that we be
fruitful and multiply like fish.
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,IkUdg ,Ik©j

d¨s Jt«r It GcF Jt«r
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/c²b²zk tO±u Jt«rk v®h§v°B¤J 'Ubh¥,Ic£t

oh°ds¨
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/oh°d¨SF vC§r°b±u v¤rp°B¤J 'Ubh¥,Ic£t
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Pomegranate
May it be your will, Adonai our God
and God of our ancestors, that our
merits increase as (the seeds of) a
pomegranate.

Carrots or Squash
May it be your will, Adonai our God
and God of our ancestors, that You
plan only good things for us in the
coming year.

Dates
May it be your will, Adonai our God
and God of our ancestors, that our
enemies no longer be our enemies.

Beets

For the
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iInh¦r
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/iIn¦rF Ub¥,IHf±z UC§r°H¤J 'Ubh¥,Ic£t

,gk§S It r®z®d
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/,IcIy ,Ir¯z±d Ubhkg r«z±d¦T¤J 'Ubh¥,Ic£t

oh¦rn
¨ §T
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/Ubh¥t±bIG UN©T°H¤J 'Ubh¥,Ic£t

ek¤x

May it be your will, Adonai our God
and God of our ancestors, that our
impulse to act as our own enemy flee
from us.

h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/h¦nh°bP©v UbchIt eK©T§x°h¤J 'Ubh¥,Ic£t

Leek or Cabbage

h¦,¥rF
h¥eO-¤t¯u Ubh¥eO-¡t wv 'Wh®bpk¦n iIm¨r h¦v±h
/Ubh¥,Irm U,§rF°H¤J 'Ubh¥,Ic£t

May it be your will, Adonai our God
and God of our ancestors, that all
suffering come to an end.
Coalition for the Advancement of Jewish Education
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Simanim oh°b¨n¦x

Symbols

Homework Sheet
Special Foods for Rosh Hashanah Night

v²b¨J©v Jt«r khkk oh¦s¨jUh§n ohkf£t©n
Now it’s your turn!
Yes, you can also create your own blessing and have fun with puns at the same
time!
Think about a blessing for the holiday of Rosh Hashanah and for the New Year.
Connect it with a special food and write down the blessing that you made up.
Choose a food that you can find in your refrigerator or kitchen cupboard.
Examples:
The Food:

Berries

The blessing:

May it be a ..... berry, berry good year.

The Food:

Lettuce with half of a raisin on a piece of celery

The blessing:

Let us have a raise in salary (a blessing for mom and dad).

Your ideas:
The Food:

_____________________________________________________

The blessing:_____________________________________________________
________________________________________________________________
________________________________________________________________

You may bring the foods to the class and let your classmates guess the
blessing that you made up. Remember, your classmates will not taste
these foods.
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Ideas of 4th grade students for Rosh Hashanah blessings -- Simanin Fun with Pun lesson
The food:
Steak
The blessing: Let us take a
moment and think about
the good things that will
happen this year. -Henry

The food:
Salad dressing
The blessing: Let our younger
siblings have luck in dressing
themselves.
-Hallie

The food:
Chicken
The blessing: Let us
check in with each other
during the year.
-Louis

The food:
Noodle
The blessing: May the new
year bring a lot of new
delicious foods.
-Leah
The food:
Half carrot and leek
The blessing: I don't care to leak away
my good thoughts.
-Ben

The food:
Peas
The blessing: May the
world be full of
peace.
-Louis

The food:
Pudding
The blessing: I will be
putting my bad thoughts
behind.
-Ben

The food:
Olive
The blessing: Let us succeed in all of the things
we try to do.
-Henry

The food:
Eggs
The blessing: Have an
excellent year.
-Avi
The food:
Butter
The blessing: May we
have a much better year.
-Tal

The food:
Steak
The blessing: May the Jewish People have
a larger stake in the Land of Israel.
-Tal

Coalition for the Advancement of Jewish Education

The food:
Beets
The blessing: Let me
beat my records.
-Etana

The food:
Bean
The blessing: Bless all who
have been to Israel.
-Jonny
The food:
Crackers
The blessing: If we see a badness
coming, let us crack her head open.
-Hallie
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Rosh Hashanah

v²b¨J©v Jt«r

Shofar rpIJ blowing
with our feet
(The King and I)

Age group:

K - 2nd graders

Size of group: any size, depending
on the space available.
Goals:
Students will be able to:
1. "Blow" the shofar with the correct
number of beats with their feet
(by walking) for each blast they hear.
2. Identify the different sounds of the
shofar by their Hebrew names.

ckC oIe¨n

Place: classroom or gym
Equipment needs: shofar blast word cards,
3” X 5” index cards, pencils, markers,
shofar or tape recording of a shofar blast
Teacher preparation time: 5 minutes
Student time frame: 15 - 45 minutes,
depending on whether you choose to include
all the components of the lesson or not
Pre-activity: Write out the names of the
shofar blasts in Hebrew, each on its own
card
vgh¦e§T
Tekiah
one blast
oh¦rc§J
Shevarim
three medium blasts
vgUr§T
T’ru-ah
nine short blasts
vkIs±d vgh¦e§T Tekiah gedolah
one very long blast
Reproducibles:
 Sounds of the shofar sheet
Procedure:
Step 1
Play or sound the shofar. Remind the students of one of the names for God, melech
ha’olam, okIg¨v Qk¤n King of the universe.
Do a role play with the students. Ask one
to be king (or queen) and another to come
up and ask something of him/her. Put the
royal person on one side and the other person on the other side.
Teacher makes a special royal sound letting
the commoner know that the king will see
him/her now. How will the petitioner (the
asker) walk towards the king? Act when
he/she arrives? Start to speak?
Then, show the students how people behave
when they are in front of royalty: that they
are very polite, that they bow, that they
walk in special ways.
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Step 2
Discuss with the students::
“During Rosh Hashanah, we hear the sound
of the shofar. The sound is a very regal
sound.”
Talk about what a shofar is and why we blow
the shofar on Rosh Hashanah.
“Rosh Hashanah is the anniversary of the
world's creation. The day shows God's
strength; just as a new king is crowned with
trumpets, we sound the shofar to reaffirm
God's majestic reign.”
Review how the shofar is blown in the synagogue.

For the
teacher
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blast, demonstrating the steps for each one.
The students take one step for each shofar
note.

Step 4
Have the students line up in row against the
wall on one side of the classroom or gymnasium. Call out a shofar blast and hold up the
corresponding card. The students must take
the appropriate amount of steps to "blow"
the shofar.
Step 5
Have individual students act as the “callers”
and hold up the signs.

Step 3
Demonstrate to the students how they
should step for each blast:
Tekiah (one long step)
Shevarim
(three medium steps)
Teruah (nine short steps)
Tekiah gedolah (one very long step)
Hold up each card and say the name of each

The blasts of the shofar

rpIJ

vgh¦e§T

Tekiah

one blast

oh¦rc§J

Shevarim

three medium blasts

vgUr§T

Teruah

nine short blasts

vkIs±d vgh¦e§T

Tekiah gedolah one very long blast

Coalition for the Advancement of Jewish Education
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vgh¦e§T

Tekiah
one blast

vgUr§T
Teruah
nine
short blasts
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oh¦rc§J

Shevarim
three
medium blasts

vgh¦e§T
vkIs±d

Tekiah
gedolah
one
very long blast
Coalition for the Advancement of Jewish Education
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Rosh Hashanah

Place: classroom

Shofar rpIJ: Alarm
clock for the spirit

Teacher preparation time: 15 minutes to
wrap box and copy handouts

v²b¨J©v Jt«r

For the
teacher

Equipment needs: power cords with multiple outlets, extension cord, electrical outlet, shofar, boxes, wrapping paper, cards

Student time frame: 1 - 2 class periods
(45 minutes each)
Comments, adaptations, other options:
Depending on the teacher and the students, the length of this lesson can vary.
There are a number of places where it can
be stopped and restarted. The lesson will
go more quickly with fewer students.
This lesson relies on students' prior
knowledge about the concept of teshuvah.

Age group:

3rd - 5th graders

Size of group: up to 20
Goals:
Students will be able to:
1. Recognize that our tradition embraces
different interpretations of the meaning of the shofar blast.
2. Differentiate between the interpretations of the Rambam and Rav Isaac
Arama
3. Attach personal meaning to the three
different sounds of the shofar.
4. Recognize and appreciate the differences in their peers’ interpretations.
5. Develop personal goals for the upcoming
year.
6. Experience the power of the sounding of
the shofar.

Coalition for the Advancement of Jewish Education

Reproducibles:
 Dig for meaning
 The Shofar and Me
Procedure:
Lesson one
Step 1 (Preparation for lesson)
Homework: Bring in an alarm clock.
Step 2
Have students place alarm clocks on a
table. Connect electronic clocks to outlet.
Ask a student to assign numbers to each
of the clocks.
Step 3
Teacher says:
1. “Just by looking at the clocks, which
do you think will be the best?”
Discussion Question:
What do you think a good alarm clock
should do?
2. Have the students stand by their
alarm clocks and set the alarms to
sound, one by one, until all are sounded.
3. Ask “Which is the best alarm clock
and why?”
19
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Step 4
Uncovering/discovering the shofar.
Gather the students around you as you
begin this next process. Say: “I brought a
very powerful alarm today.” Unwrap a
series of boxes, one inside the next to build
suspense. Inside the final box is the shofar.
Once it is out, ask the students to be seated to listen. (The shofar is sounded in the
traditional way: tekiah, shevarim, teruah).
If the teacher can't sound the shofar, a
guest student or other baal tekiah (person
who sounds the shofar) should be invited to
sound it. It is important that an authentic
shofar sounding be presented at this point.
Step 5
Give the students a few moments to share
their own ideas about their experience of
listening to the shofar.
Step 6
Pass out texts from Rambam and Arama.
Have students read the texts. Take a few
minutes to have students describe the differences between the two interpretations.
Step 7
Pass out “Shofar and Me” sheet and give
the following introduction:
“You have now listened to a number of different sounds, and explored multiple meanings for them. At this point, think about
something that you’d like to awaken or
develop in yourself. You will be composing a
sound that will inspire you to be who you
want to be. Do you want to be happy? Do
you want to be more gentle? Do you want
to be a better listener?”
Then have them develop a sound that would
help them to remember that wish. In order
to get them started, brainstorm with them.
Ask them what kinds of sounds they heard
today. Ask them to come up with other
sounds or words for sounds that they didn't
hear today. For example: long sustained
sound, high note, low note, lots of quick
20
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notes, big booming sound, rhythmic sound,
tinkling sound. They will work on developing
this sound for homework and come back to
class the next day to share it with their
classmates. The sound should be no longer
than 10 seconds.

Lesson two
Step 1:
Have the students share their sounds and
meanings with one another. Allow time for
students to share alternative interpretations of the sounds.
Step 2
Creating the class composition: Pass out
note cards. Have the students write their
answers to question 2 on the card.
Students work in groups of 5-7. Have them
bring this card with them as they have 3
minutes to line up in the order that they
want their class sounds to be presented. As
a group, they will decide, which sound should
be first, 2nd, 3rd ,etc.
Step 3
Have student groups perform the series of
sounds one by one and then the wishes that
were attached to them. The students have
then created a communal sound and their
combined wishes for the upcoming year.

Follow-up ideas:
 Post these wishes and encourage the
students to support each other in achieving
them.
 Record the communal sound and play it
for the students later in the year. Can
they remember their wishes? Have their
wishes come true? What have they done to
support one another?
 What is the power of sound? Of music?
Of the shofar? Are there any other times
that our tradition uses the power of sound?
When? Why?
Coalition for the Advancement of Jewish Education

Making Room in our Hearts

ckC oIe¨n

For the
student

Dig for meaning with The Rambam and Rav Arama
What do the sounds of the rpIJ©v mean to us?
Here are the ideas of two great Jewish Rabbis:

Rambam owwcnr: Maimonides, in English, lived in Egypt, about 800 years ago.
He was the official doctor of the Sultan of Egypt, as well as a Rabbi.
The rpIJ is like an alarm clock, waking us up to do Teshuvah
vcUJ§T. Sometimes we can be asleep even when we are awake. We
can walk like dreamers, and not really know everything we are doing.
We don't pay enough attention and we make mistakes. The rpIJ© as
an alarm cock, is saying to us:
Wake up from your sleep! You are asleep!
Get up from your slumber! You are in a deep sleep!
Search your behavior. Become the best person you can.
Have you remembered that you are God's partner?
Mishneh Torah, Hilchot Teshuvah 3:4

Rav Isaac Arama: lived about 500 years ago, moving from Spain to Italy. He
wrote a book called Akedat Yitzhak, after Isaac in the Torah.
Tekiah vgh¦e§T
Sounds like a person cheering "Hooray!!! It's the world's birthday! How lucky we are to be God's partners!"
Shevarim oh¦rc§J
Sounds like someone groaning. "Oh, no! It's time to set new
goals for myself. It's a real effort!".
Teruah vgUr§T
Sounds like a person who is crying or is a little scared. "I'm not
sure I know how to be God's partner!"

Coalition for the Advancement of Jewish Education
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The Shofar and Me

h°b£t±u rpIJ©v

1. The Rambam and Rav Arama had different opinions about the purpose of the
sound of the shofar. What do you think? What does each of the sounds of the
rpIJ mean to you?
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
2. In class we discussed different sounds, and explored multiple meanings for
them. Now you will be composing a sound that will inspire you to be who you
want to be. Do you want to be more joyful? Do you want to be gentler? Do
you want to be a better listener? Write your idea or wish on the following lines.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
3. Develop a sound. The sound should be no longer than 10 seconds. Write a
quick note on the following lines, to help you to remember the sound you
developed.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
4. Share your sound with one person at home. Ask what he/she thinks about the
meaning. Write that meaning on the following lines.
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
5. Why do you that think hearing the rpIJ is such an important mitzvah on v²bJ
¨ v
© Jt«r?
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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Ten Days of
Repentance

vcUJ§T h¥n±h ,¤r¤Gg
Aseret Yemei Teshuvah

Magic Tashlich
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Place: Body of water for tashlich experience
Equipment needs: shofar, water soluble nontoxic markers, Sulky (a disappearing paper
used for embroidery -- it can be purchased
at Joann Fabrics. Look at it at the following URL: http://www.sulky.com/stabilizers/
paper_solvy.shtml)
Teacher preparation time: 10 minutes to
cut paper and gather materials

Qhk§J©T

Student time frame: No longer than one
hour, excluding bus ride, if necessary, to
get to a body of water
Comments, adaptations, etc.: Sample creative tashlich service is attached. You can
chose components from it or use it as a
guide to augment your own school ceremony.

Age group:

K - 6th graders

Size of group: whole school divided
into class groups at some times and
as a whole community at others
Goals:
Students will be able to:
1. Differentiate between the shofar signal
for gathering (vgh¦e§T Tekiah) and shofar
signal for dispersing (vgUr§T teruah ).
2. Reflect upon and express unwanted
communal habits.
3. Plan alternatives to unwanted behaviors
or habits.
4. Reflect upon and express unwanted
individual habits.
5. Experience the magic of watching their
habits, worries and/or problems
“dissolve”before their eyes.
6. Recognize and experience themselves as
individuals, members of a class, and members of a school community.
Coalition for the Advancement of Jewish Education

Introduction:
"Rabbi Samson Raphael Hirsch notes that
the pattern of shofar blasts that we blow in
shul is modeled after the shofar that was
blown while the Jews were traveling
through the desert and it was time to break
camp. The Torah teaches us, "When tekiah
(a long unbroken sound) is sounded, let all
the community rally around you. . . teruah ,
(a series of short sounds), let them break
camp. Then tekiah once again for the continuation of their journeys.
“This same message is being conveyed to us
as we listen to the shofar on Rosh
Hashanah. The first blast we hear gathers
us together as individuals and communities.
We need to be pulled away from the normal
routine of our life if we are to contemplate
any changes for the coming year. The
series of short blasts is designed to shake
us up, making the necessary changes for
improvement. Now that our attention is
focused, it is time to make changes. Then,
we have the final tekiah calling us to go
forward with our newly changed attitudes
and commitments. Like this we march into
23
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the New Year ready for growth." --

Excerpted from Rabbi Motti Saltsburg's
Dvar Torah for Rosh Hashanah

“Tashlich is a time to take stock of who we
are and make decisions about who we wish
to be. When we look at ourselves, we might
think about what things we don't wish to
carry with us into the New Year. They
might be actions. They might be habits.
They might be emotions that we identify
ourselves with. During our tashlich service
we will be symbolically letting go of those
things that we now see are in the way of our
being the best we can. “
Students are reminded always to stay with
their group, not to enter the water, and to
be respectful of the contemplative nature
of the day. Perhaps the students are
taught a chant or a niggun (tune) that they
will continue on the bus ride.

Procedure:
Step 1
Sound tekiah. When tekiah (a long unbroken
sound) is sounded, the entire community
gathers. Students walk or ride to site for
tashlich.
Step 2
Sound teruah.
Class Reflection and write/draw
Students separate into groups by grade
level. Teachers explain that we will be symbolically throwing away those things that we
no longer wish to keep as part of our lives.
Begin by brainstorming those things that
students would like to repair about their
class community. Examples could be poor
sportsmanship, unkind words or talking out.
A list of these things will be written or
drawn on a large sheet of disappearing
paper. One student or the teacher will be
charged with putting this in the water for
the tashlich ceremony.

24
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Step 3
Individual reflection time to write/draw
Teacher explains that during tashlich we
also need to cast out our individual problems. Emphasize that what students write
or draw now is private and they do not have
to share this with anyone. Examples might
include being disrespectful to parents, being
dishonest or even being too shy to try to
make friends. Students may even draw a
symbol that they can understand, but others may not. For instance, a heart that
hides behind a rock for being dishonest.
Step 4
Sound tekiah.
Tekiah is sounded, signifying that all groups
rejoin the community for tashlich. Do tashlich ceremony according to your tradition.
When it’s time to do the "casting away"
part, the students throw disappearing paper
into the water. The paper dissolves and disappears, showing them that change begins
with a decision and continues with an act.
(It’s also cool and looks magical.)
Step 5
Sound teruah.
Teruah is sounded, signifying the breaking
of camp. Students can rejoin their class
groups and share their experiences. How
will their class look if they really let go of
these behaviors? Allow 2 minutes of quiet
time for students to think about how their
lives might improve in the coming year.
Then, allow time for them to share their
individual hopes for the New Year.
Step 6
Sound tekiah.
Tekiah is sounded again, signifying the
return to the busses or the walk back to
the school and the contination of our journey through the New Year.

Coalition for the Advancement of Jewish Education
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Ten Days of
Repentance

vcUJ§T h¥n±h ,¤r¤Gg
Aseret Yemei Teshuvah

Tashlich Qhk§J©T
reflections:
Building a better world
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communal liturgical experience.
10. Creatively use choice of art forms to
express group ideas.

Place: classroom (first two lessons) and
body of water ((third lesson)
Equipment needs:
Mural paper, drawing materials, scissors,
portable audio player, box or hat
Teacher preparation time: 15 minutes
Student time frame: 3 class periods
(45 minutes each)
Comments, adaptations, other options:
Depending on the teacher and the students,
the length of this lesson can vary. There
are a number of places where the lesson can
be stopped and restarted. The lesson will
go more quickly with fewer students.
Other Resources: The Rosh Hashanah
Anthology by Philip Goodman.

Age group:

5th - 8th graders

Size of group: up to 20
Goals:
Students will be able to:
1. Experience the relevance of tashlich.
2. Express the strengths of their
classmates.
3. Work together to see how their
strengths can be put to use.
4. Explore tikkun olam agenda in connection
to tashlich (as we let some things go we
make room for others).
5. Develop an age-appropriate tashlich
ceremony.
6. Experience quiet individual reflective
time.
7. Experience quiet communal reflective
time.
8. Develop meaningful tashlich ceremony.
9. Recognize the importance of music to a
Coalition for the Advancement of Jewish Education

Websites:
www.jajz-ed.org
www.jafi.org
www.Ritualwell.org
www.OHR.edu See sections on Rosh
Hashana and Yom Kippur; also look for
"The Secret of Tashlich" in the section
on "Insights and Customs"
Reproducibles:
 Taschlich Special Gifts handout
Procedure:
Step 1 (can be done on day one)
Teacher says:
“Tashlich is a ritual during which we think
about the things we want to send away,
what we want to keep, and what we want to
do to improve the world and ourselves in the
coming year. This year we are going to work
together to develop a tashlich ceremony.”
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Step 2 Group Brainstorm, communal decision-making
Brainstorm with students about music. Ask
what kind of music is calming and what kind
of music they would like to use for their
tashlich ceremony. Once the class has made
some decisions, get volunteers to bring in
the music. (Following this lesson is an example of the tashlich ceremony that one group
of middle school students developed.)
Brainstorm about use of bread or other
material to throw into water. Is bread an
ecologically sound choice? Get the science
teacher to give feedback. Make the choice
for item (or not) to throw into water for
tashlich.
Brainstorm about liturgical choices for the
ritual. Present variety of liturgies. Make
communal choice for liturgical components.

Step 3 Private reflection
Pass out “Tashlich Special Gift Handout.”
Give the following guidance:
“Following are some questions for you to
answer about yourselves and about your
classmates. You will get the names of four
classmates. Please write about the special
gifts that these people have that you hope
that they never let go of. Do not write
your name on this piece of paper. DO write
the name of your four classmates where
"Name" appears on this paper.”
Step 4
Pass out the names of four students to each
student. Have students complete Tashlich
Special Gift Handout. Remind them to be
sure that the name of the student is
written above their special gift list.
Step 5
Have students cut the special gifts strips
apart and put them in a box or hat. Their
personal reflections about things that they
would like to let go of are private and
belong to them.
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Step 6: (can be done on day two)
Teacher instruction:
Teacher sorts strips by student name,
divides the class into groups of 4 - 5
students each and says the following:
“Yesterday you spent time alone, reflecting
on who you are and things that you could do
to improve. Remember what you wrote.
Those are the things you'll let go of when
we go to do tashlich. You also spent time
thinking about one another and the things
that are special about one another. Today
in your small groups you will be hearing what
some of your classmates have written about
your strengths. Each student will receive
the list of "special gifts" for another student in his/her group.
Step 7 (allow 45 minutes) Small group
share, group presentation development
Take turns reading the list of gifts of
another classmate out loud.
Post all of the lists of attributes where
everyone in the group can see them.
Brainstorm how you as a group can apply
these gifts
 In your home.
 In your school.
 In your community.
 In the world.
Create a visual aid to show your group
answers to these questions. You can draw,
write poetry, graph, list, or show in any way
you choose how YOUR GROUP'S GIFTS
could be of use.

Step 8 Group presentation
Groups will be given 5 minutes per presentation.
Step 9 Do tashlich (can be done on day
three).
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vcUJ§T h¥n±h ,¤r¤Gg

Aseret Yemei Teshuvah

Tashlich

Qhk§J©T

reflections: Building a better world

Tashlich Special Gifts Handout
Example:
Name: Fabrianna Gesher is special. She is funny, enthusiastic, inspiring, and
my good friend.
Name:____________________________________________________________
_________________________________________________________________
_________________________________________________________________

Name:____________________________________________________________
_________________________________________________________________
_________________________________________________________________

Name:____________________________________________________________
_________________________________________________________________
_________________________________________________________________
Name:____________________________________________________________
_________________________________________________________________
_________________________________________________________________

Your turn:
List things that you are ready to let go of ... things that stop you from
being the person you want to be. Your list can include attitudes, worries,
fears, behaviors or anything else that you feel is appropriate.
________________________________________________________________
________________________________________________________________
________________________________________________________________
Coalition for the Advancement of Jewish Education
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The Columbus Jewish Day School
lhk§aT
© r¤s¤x
Tashlich Ceremony
Tekiah vgh¦e§T is sounded on the shofar rpIJ and the community will gather together.
Responsive reading:
Leader:
Each of us is an author,
Writing, with our deeds, in life's Great Book.
And to each of us You have given the power,
To write lines that will be remembered forever.
Community: No song is so unimportant,
No story is so commonplace,
No deed is so insignificant,
That You do not record it.
Leader:

A single act of kindness can help to change the world.
And You remember all of our deeds.
We pray that You help us to make the best choices we can,
To improve our lives each day and each year.

Community: So help us to remember always,
That what we do will live forever;
That our lives and actions will always be remembered.
A single act of kindness can help to change the world.
(Adapted from a text in the Wexner Heritage Village service for Rosh Hashanah)

Tashlich Chant Qhk§§J©T ,©nhg±b
Wash over me.
Carry my burdens to a God who hears.
Wash over me.
Send me an answer to my prayers.
I cast out my worries,
I cast out my cares,
I cast out my worries,
I cast out my fears.
Today we have come to the water for Tashlich -- to send away our attitudes that
hurt ourselves and others. This is a time for us to think about the things we want
to send away, what we want to keep, and what we want to do to improve ourselves and the world in the coming year.

28
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We read together in Hebrew:

o¤s¤eF Ubh¥n²h J¥S©j vcUºJ²b±u Whk¥t wv Ubch¦J£v
twwf:v vfhtHelp us, Adonai, to turn to You, and to renew and improve our lives in the coming
year.
-Lamentations 5:21

We
We
We
We

all read together:
cast away deception and lies, so we will not pretend to be what we are not.
cast away stubbornness so we will always be open to the ideas of others.
cast away selfishness, so we will always enrich our lives through sharing with
and caring for others.
We cast away pride and arrogance, so we can serve God in humility and truth.
We cast away indifference, so we will be sensitive to the pain of others and
responsive to other people's needs.
We pray for the strength and courage to improve our lives.
(Adapted from a text in Machzor Hadash)

We read together in Hebrew:

Wh®bpk c¥,F°b±u rf²Z°b 'vcIy v¨x²b§rpU 'oIk¨J±u vf¨rC oh°H©j rp¥xC
/oIk¨JkU ohcIy oh°H©jk 'k¥t¨r§G°h ,hC W§Ng kf±u Ub§jb³ £t
May we all be written in the book of life and blessing, peace and prosperity, for a
good and peaceful year.
We have all prepared something to "cast" into the water to
symbolically carry away the things that we do not want to
be a part of our lives. Put your papers or your leaves or
boats in the water, and then all together we will say the
verses from the prophet Micah:

o¨,t«Y©j kF o²h ,Ikm§nC Qhk§J©,±u Ubh·¥,«b«ug JCf°h Ub¥n£j©r±h cUJ²h
ywwh:z vfhn“God forgives us; God takes us back in love;
God will cast all of our sins into the depths of the seas…"
-Micah 7:19

And from the book of Yechezkel we read:

oºC o¤Tg©JP r¤J£t ofhg§JP kF ,¤t ofhkg¥n Ufhk§J©v
v·¨J¨s£j ©jUr±u J¨s¨j ck ofk UGg³u
twwk:jwwh ktezjhCast out all of your sins and mistakes, and create for yourselves a new heart and
a new spirit.
-Ezekiel 18:31
Coalition for the Advancement of Jewish Education
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We have come together as a community this morning in prayer and reflection,
and to contemplate the possibilities of teshuvah - of thought and repentance; of
change and growth. We join together in expressing our hopes for the coming
year:
May our gathering here today in our community -All of our students,teachers and parents -Remind us of the inspiration and love possible in our relationships with others.
Help us to see in each person's face,
The light of all their hopes and the power of the human spirit.
May God, the Source of Creation and Hope,
Enable us to feel the full joy available to us in these holy days.
May God remind us of the opportunities for growth and the power of renewal.
Teach us, Teacher of the Universe,
to embrace the coming year with our whole being,
Reaching toward a fuller experience of all the blessings of Life.”
We now all read together:
¨ Ubhkg J¥Sj
© T
§ J
§ 'Ubh¥,Ic£t h¥e
¥ O-t¯u Ubh¥e
¥ O¡t wv 'Wh®bpK¦n iIm¨r h¦vh±
(i¥nt
¨ ) /v¨eU,§nU vcIy v²bJ
May it be Your will, Adonai our God and the God of our ancestors,
That we be blessed with a good and a sweet New Year. (Amen)
(Adapted from Finding New Meaning in a New Year, CLAL.)

Our final prayer for today is a familiar one, as we ask God to answer our prayers
and to help us as we all sing together:

/Ubgh¦JIv±u s¤x¤j²u v¨e¨sm Ub¨Ng v¥Gg 'oh¦Gg©n UbC ih¥t hF Ub¯bg³u Ub¯b¨j UbFk©n Ubhc¨t
Avinu Malkeynu, answer our prayers with your compassion,
Be merciful to us and with Your love, heal us and strengthen us.
Teruah vgUr§T is sounded to signify the breakup of the camp and then
Tekiah vgh¦e§T is sounded again, signifying the return to the busses and
the continuing of our journey.

30

Coalition for the Advancement of Jewish Education

Making Room in our Hearts

Yom Kippur

rUPF oIh

ckC oIe¨n

For the
teacher

Place: Classroom and gymnasium or playground or playing field
Equipment needs: Cones to post labels for
stations, hoola hoops into which to put cards
Teacher preparation time: 30 minutes

Teshuvah vcUJ§T
Relay Race

Student time frame: 2 class periods (45
minutes each)
Comments, adaptations, other options:
This lesson relies on students' prior knowledge about the concept of teshuvah.
Reproducibles:
 Teshuva - when does it work? handout
 Missing the Mark handout
 Cards to represent averot (sins)
 Cards to mark each station

Age group: 3rd - 6th graders
Size of group: class size or larger
Goals:
Students will be able to:
1. Differentiate between two kinds of
"missing the mark"- Bein adam lahavero,
between people, and Bein adam lamakom,
between a person and God.
2. Give examples for each.
3. Realize that teshuvah is a process that
should start before Yom Kippur.
4. Understand that teshuvah for sins
between people should be done before
Yom Kippur.

Coalition for the Advancement of Jewish Education

Procedure:
For the second part of the lesson, use a big
space (gymnasium or playing field) in which
the students can run. Follow the map to set
up the different stations.
Day one
Step 1
Introduction: Act out three different people that represent the three parts of the
Mishnah of Yoma.
a. A person who says: I will sin and then do
teshuvah, I will sin and then do teshuvah.
b. A person who sins and says: I don't care,
I'm not worried, when Yom Kippur comes
that'll be my teshuvah.
c. A person who missed the mark between
people and wants to do teshuvah. All year
long he tries so hard never to hurt anyone
but, like all of us, sometimes he misses the
mark. Maybe one day he was tired and he
was trying to concentrate and someone was
singing and he just said, "WILL YOU
PLEASE SHUT UP!" And then, when he saw
the look on the face of the person, he
immediately stopped and said, “I'm so sorry!
What was I thinking? You have a beautiful
voice.” Before Yom Kippur he thinks and
31
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thinks if there is anything that he might
have done that he hadn't realized before
and, YIKES, he realized that he had to ask
his friend for forgiveness for something
else. He rushes to find the friend before
Yom Kippur.

Step 2
Introduce the Mishnah. Go over the first
two parts briefly and focus on the third
one.
Define the two types of

,Ircg averot (sins).

Ask the students for examples for the two
different averot (sins): bein adam lahavero,
between people, and bein adam lamakom,
between a person and God.

Step 3
As time allows, give students the opportunity to act out the two different kinds of sins
and the three different ways that the
Mishna speaks about them. (You might want
to place the cards that will be used in the
relay race -- with the names of sins -- in a
hat and have the students select from
among them so that there will be some variety in the role-playing.) Afterwards, give
“Teshuvah: When Does It Work?” homework
assignment.
Day two
Step 4
Divide the class into two groups. The groups
line up next to the “start” line.
Explain the game: Our goal is to take all the
averot and bring them through a process of
Teshuvah by deciding whether each avera is
bein adam la’hvero (H) or bein adam
lamakom (M) . Each group sends a runner.
The runner runs to station 1, "missing the
mark," picks up a card, and continues running to station 2, "doing teshuvah." The runner needs to read the card and decide
whether the avera is H or M. He continues
the race, while putting the card in the
appropriate station 3 (H) or 4 (M). Then he
32
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runs to the Yom Kippur wall (station 5),
touches it, and runs back to his team. As
soon as he gets there, the next person in
line begins to run.
Points are given for cards placed correctly.
The group that drops the most cards in the
right place most quickly wins.

Step 5
Let the race begin.
At the end of the race, go with the students to check the piles at station 3 (H) or
4 (M). Go over each card and discuss with
the students whether it was placed in the
appropriate pile. There are some averot
that can be placed in both the M or H pile.
There also will be some times when the
place will be unclear to the student. This
makes for a wonderful opportunity to talk
about how sometimes it is important to seek
counsel about teshuvah. “Who do we go to
to make reparation if we 'Leave trash in
nature'? It might not be immediately clear
to students that they do have a choice of
doing teshuvah here. Might a person be
able to go to a park ranger and ask how to
make amends for that missed mark? What
if the ranger says that just admitting it is
enough? Might we want to say, “not in my
tradition”? And suggest an alternative
such as cleaning up a certain area at the
park? Encourage these discussions.
Give points to the groups according to the
number of correct cards placed. Allow
points for disputable issues.

Step 6
Oral reflections led by teacher
Reflection 1:
If you had a chance to play this game again,
what would you change? The concept of
teshuvah means we do have another chance
and we need to think about how and what we
can do better next time.
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Reflection 2:
What did you learn from the game as a
whole? Are there important themes of
teshuvah we experience through this game?
(maybe….) Why did we run? Do you think
this has anything to do with teshuvah? Or
ask: Why did we run a relay race instead of
competing individually? Does this have anything to do with teshuvah? Or: What about
the location of the station? Might there be
a reason for locating the M station nearest
to Yom Kippur, while the H station is farther away from Yom Kippur?

Step 7
Written reflections done for homework:
Teshuvah Relay Race Reflection Homework
Sheet

ckC oIe¨n
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Teacher

Other Cool Things You Could Do
 Return the homework sheet, “Teshuvah:
When Does It Work?” to the students
after the relay race. Suggest to the students that they can create their own relay
race at home and play it with their family
members. They made a good start on the
cards in that homework!
 At the end of the relay race, in addition
to the reflection, have students create
relay race cards for next year. Compare
these cards to the responses that they
gave to the “Teshuvah: When Does It
Work?” homework. Is there a change?

Example of a response from a student:
Practice makes perfect because on the
homework I practiced and now I can do
them very fast. I learned that even if you
rush through thinking about it, it does not
do anything better. It's better to slow
down to think than to race. The game was
very fun. We are having fun, but we are
practicing our skills. (A 4th grader really
wrote this!)
PS. I also learned that you do not always
make the mark, but if you do not make the
mark, maybe you just need to try better
next time if you have another chance.
(same 4th grader)

Coalition for the Advancement of Jewish Education
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Name _______________________________________________________________

Teshuvah --

Date: ___________________

vcUJ§T

Coming Back, Turning, Returning, Repentance

When does it work?
Read the mishnah from Tractate Yoma and answer the following questions.

oIh±u t¨y¡j¤t /vcUJ§T ,IGgk Is²hC ih¦ehP§x©n ih¥t 'cUJ¨t±u t¨y¡j¤t 'cUJ¨t±u t¨y¡j¤t 'r¥nIt¨v
/rPf§n oh¦rUPF©v oIh 'oIe¨Nk o¨s¨t ihC¤J ,Ircg /rPf§n oh¦rUPF©v oIh ih¥t 'rPf§n oh¦rUPF©v
/Irc£j ,¤t vM©r±H¤J sg 'rPf§n oh¦rUPF©v oIh ih¥t 'Irc£jk o¨s¨t ihC¤J ,Ircg
wy vban 'wj erp 'tnuh vban

If a person says : "I will sin and then do teshuvah,” and then repeats the sin
and the doing of teshuvah - then that person is not actually doing teshuvah.
If a person says: "I will sin and when Yom Kippur arrives, that will atone for
my sins - then Yom Kippur will not offer teshuvah.
For sins that are between a person and God oIe¨Nk o¨s¨t ihC - Yom Kippur
will effect teshuvah, but for sins that are between people
Irc£jk o¨s¨t ihC - Yom Kippur will effect teshuvah only if a person first
makes peace with the other people involved.
Mishnah Yoma 8:9 *
* Mishnah Yoma is the section of the Mishnah that gives us some of the laws
of rUPF oIh.
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1. What three things does this Mishnah tell us about teshuvah?
A.______________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
B.______________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
C.______________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________

2. Write (in code) one “missed mark” that you can remember doing. Show (in code) how you will
do teshuvah for that “missed mark.”
Example:
“missed mark”
“teshuvah”

TZ

Ó

Teasing her (my little sister)

Spend time playing nicely with her

Now, write your code.
“missed mark”

Coalition for the Advancement of Jewish Education
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"Missing the mark"
Between a person and God
and between people

oIe¨Nk o¨s¨t ihC

Irc£jk o¨s¨t ihC

We read in the Mishnah that Yom Kippur is a time to ask forgiveness for sins -"missed marks" -- that have been committed between a person and God
oIe¨Nk o¨s¨t ihC. But Yom Kippur does not take care of sins that are between
people Irc£jk o¨s¨t ihC. For example, when you insult someone, that is a sin
between people. You have to go to the person you insulted and ask forgiveness.
You can't expect that feeling sorry about it in the synagogue on Yom Kippur will
make any difference.
3. Use your imagination to think of three examples in each column below:
“Missing the mark” between a person
and God oIe¨Nk o¨s¨t ihC

“Missing the mark” between people

1.____________________________

1.____________________________

2. ____________________________

2. ____________________________

3.____________________________

3.____________________________

Irc£jk o¨s¨t ihC

4. Why do you think the Mishnah separates and distinguishes between these two
types of sins "missing the mark" - Between a person and God oIe¨Nk o¨s¨t ihC
and between people Irc£jk o¨s¨t ihC?
_________________________________________________________________
_________________________________________________________________
_________________________________________________________________
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Yom Kippur

rUPF oIh

station 4

station 4

Bein adam lamakom

Bein adam lamakom

oIe¨Nk o¨s¨t ihC

oIe¨Nk o¨s¨t ihC

station 3

station 3

Bein adam lahavero

Bein adam lahavero

Irc£jk o¨s¨t ihC

Irc£jk o¨s¨t ihC

station 2

station 2

Doing Teshuvah

Doing Teshuvah

vcUJ§T

vcUJ§T

station 1

station 1

Missing the mark

Missing the mark

EVERY DAY

Start
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Station 4

“Missing the mark”
Between a person and God

oIe¨Nk o¨s¨t ihC

rUPF oIh
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Yom Kippur -38
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“Missing the mark”
Between people
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Station 1
During the year, a person
“misses the mark”
by

Cards for station 1:
1. Leaving trash in nature.
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6. Bullying someone who is younger.

5. Teasing other people.

4. Not paying attention to what you're
saying during Tefillah.

3. Not respecting a teacher.

2. Tattling on a friend.

Making Room in our Hearts
For the
teacher
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7. Talking with a friend during
Kedusha.

8. Using someone else’s belongings
without asking permission.

9. Not following parents’ instructions.

Coalition for the Advancement of Jewish Education
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13. Cheating while playing a game

12. Wasting food.

11. Disrespecting food and where it
comes from.

10. Not helping others when they
need it.

Making Room in our Hearts
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14. Not sharing with others.

15. Telling secrets about classmates.
16. Being mean to animals.

17. Not taking care of your kippah.

18. Not treating a siddur with
respect.

Coalition for the Advancement of Jewish Education
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22. Using God's name in a
disrespectful way.

21. Making a promise to God and
not keeping it.

20. Disrupting a Torah service.

19. Ignoring Shabbat.
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Sukkot

,IFªx

Sukkot Time Travel
From the wilderness
to the backyard

Age group:

3rd - 6th graders

Size of group: up to 20
Goals:
Students will be able to:
1. Develop an understanding of the reasons
for the mitzvah of a sukkah: connection
to God freeing us from Egypt, caring for
us in the desert, our call to do it from
generation to generation.
2. Understand the connections between
Torah text and the blessings we say in
the sukkah.
3. Compare and contrast Mishnaic interpretations of the mitzvah of building a sukkah.
4. Compare and contrast historic and
present-day sukkot.
5. Develop an opinion of the historical
Sukkot,based on exposure to Mishnaic
sources and personal experience.
6. Prepare a built, drawn or language arts
project to exhibit understanding.
7. Prepare a presentation for the class
clearly describing their understanding of
the mitzvah.
46
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Place: Outdoors (school backyard), sukkah,
classroom
Equipment needs: big box, costumes, two
envelopes
Teacher preparation time: 30 minutes
Student time frame: 2 or 3 class periods
(1 hour for the first lesson, 45 minutes for
the second lesson)
Comments, adaptations, other options:
Prepare box with costumes:
 Costume for each student (These can be
as simple as a piece of fabric to be draped
as desert attire and a piece of yarn to be
used as a belt. Fabric also can be used as a
head covering and the yarn as a headband to
keep it on. You may use the fabric for
either or both.)
 Beard and costume for the teacher.
Put two envelopes and two dialogue cards
inside the box.

Reproducibles:
 Homework sheet
 Dialogue cards
 Leyshev basukkah blessing
 Student presentation response sheet
Procedure:
Lesson one
In the backyard:
Teacher leads students to the backyard
where they find a box marked “FOR THE
STUDENTS AND TEACHER OF THE
(WHATEVER) CLASSROOM.” Inside the
box are two envelopes. One envelope says,
“OPEN ME FIRST!” This envelope can also
be aged in some way. The other envelope
says, “DO NOT OPEN ME FIRST!” The students open the first envelope. Inside will be
the following message: “Give this to your
teacher to read out loud.”
The teacher reads the message aloud, in a
wonder-filled voice, in English and/or Hebrew.
Coalition for the Advancement of Jewish Education
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"You shall dwell in booths seven days;
all citizens in Israel shall live in
booths, in order that your generations
may know that I made the children of
Israel dwell in booths when I brought
them out of the land of Egypt. I am
the Lord your God."
Leviticus 23:42-43

j¨r±z¤t¨v kF oh·¦n²h ,gc¦J Uc§J¥T ,«FªXC
Ug§s¯h ig©nk :,«FªXC Uc§J¯h kº¥t¨r§G°hC
h¦Tc©JIv ,IFªXc hF ¸ofh¥,«r«s
h¦thmIvC kº¥t¨r§G°h h¯bC ,¤t
o°h·¨rm¦n .¤r¤t¥n o¨,It
:ofh¥eO-¡t wv h°b£t
dwwn - cwwn :dwwf trehu
After reading the p'sukim from the Torah,
allow a few seconds of silence. The students
will remind you that there is another envelope. Assign one student to open the second
envelope.
The second envelope says, “DO NOT READ
ME FIRST!” Student opens the envelope.
The directions inside say, “Read this to
everyone you see sitting in front of you.”
On the Card
1. Inside the box, we will find costumes,
props, and envelopes. Your teacher will
dress like Moshe. Give other students
costumes and props to dress like B’nai
Yisrael.
2. After you and everyone else has put on
their costumes, hand the two envelopes
marked “Dialogue” to two participants.
DO NOT GIVE THEM TO THE TEACHER.
DO NOT KEEP THEM FOR YOURSELF.
Pass the rest of the instructions to
Moshe.
(Teacher, now dressed as Moshe, reads
the following:)
3. Moshe reads: "We are going to try to
walk in the footsteps of our ancestors, to
see if we can get some answers about the
meaning of Sukkot. We are about to go
Coalition for the Advancement of Jewish Education
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on a journey."
Take students on a hike, beginning with
some guided imagery…such as “It’s hot. The
journey is long. We are in the desert. God
will lead us. We don't know the length of
our journey.”
Have two students read the dialogue cards.
Dialogue card #1:
"It's so hot! We need to rest!"
Dialogue card #2:
"We're in the desert! Where will we ever
find a place to rest?"
Encourage the students to interact with the
students who read the cards.
After 10 minutes, Moshe leads B’nai Yisrael
to the school sukkah. Before asking the
students to put their costumes away, have
the students sit and a circle and close their
eyes.

Teacher leads discussion:
We have just found a place to stop in the
desert. It’s cooler here than when we were
walking and walking. What do you see?
What does this sukkah look like? ( 3 minute
sharing )
Have students open their eyes and ask:
How is this sukkah the same as or different
from the one you imagined as B’nai Yisrael
escaped slavery 3500 years ago? What
about the
 Roof?
 Decoration?
 Materials?
 Size?
 Accessories for comfort?
 Furniture?
Tell them: The discussion you are having is
one that learned people have been having
for generations. Let's go to the classroom
to look at what this discussion looked like in
Mishnaic times (almost 2000 years ago).
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In the classroom:
When the students arrive, the time travel
box is there. Have the students replace
the costumes into the box.

Step 1
Introduce the dispute between Rabbi Akiva
and Rabbi Eliezer about what kind of sukkah
B’nai Yisrael had in the desert. The dispute
can be introduced as a role play with two
actors (parents, other teachers, students
from other grades) or by the classroom
teacher who moves between two chairs
labeled with the names of the rabbis.
Each rabbi gives some support for his opinion and against the other rabbi’s opinion.
(How can B’nai Yisrael find wood in the
desert? It's better not to rely on miracles,
therefore B’nai Yisrael built their own
sukkot, etc.)
The Sages in the Talmud tractate of
Sukkah (11b) disagree about what the word
"booths" refers to.
.
Rabbi Eliezer says that these booths are a
reference to the miraculous "sIcF©v h¯b³bg”
Ananai HaKavod," the "Clouds of Glory,"
with which God surrounded the Israelites
throughout their forty year sojourn in the
desert after leaving Egypt. These clouds
protected the Israelites from the elements
and the hot desert floor, kept the Jews'
clothing clean, and guided the nation of
Israel through the desert.
Rabbi Akiva maintains, however, that these
"booths" refer to the actual booths or huts
that the Israelites built while in the desert
to serve as their dwellings.

B’nai Yisrael made themselves portable
wooden booths in which they lived in the
wilderness.
Step 2
The students interact with the rabbis and
ask them questions about their opinions.
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Step 3
Ask the students:
 In what types of sukkot did B’nai Yisrael
dwell in the wilderness?
 What do you think? Were they built by
B’nai Yisrael or did the Israelites live under
God's protective clouds? Why?
(Some of the responses CJDS students
have given will be found at the end of this
lesson.)
Step 4
Introduce the project for homework:
Imagine that you are a child who left Egypt
with Moshe and are wandering in the wilderness with your family and other Israelites.
Think of the sukkah you live in, each time
you settle in a new place. What kind of
sukkah do you have?
You will choose one of the following ways to
show what you think.
1. Draw a picture of what you can see
through the front door of your sukkah.
2. Build a model of your sukkah that you will
then present at your audition to study
architecture when you enter the land of
Israel.
3. Describe the experience of living in a
sukkah to your English Language arts
teacher in the DJDS (Desert Jewish Day
School) and the rest of the class (written
response, shared orally in class).
The students will choose one of the options.
Allow three days for the students to complete the assignment.

Lesson two
Step 1
Students present their drawn, built or written work to their classmates. They tell how
their project shows their ideas for the
meaning of the sukkah (2 minutes per presentation).
A large class could use a fair format; a
smaller class could present one-by-one.
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Step 2
While each student is presenting, audience
members will fill out an audience response
sheet.

The b'racha recited when sitting in the sukkah
is:

Step 3
Go to sukkah for highlight share.

"Baruch atah .Adonai, Eloheinu, melekh
ha’olam, asher kid’shanu b'mitzvotav
v'tzivanu layshev basukkah."

'okIg¨v Qk¤n Ubh¥¥eO-¡t wv v¨T©t QUrC
/vFªoC c¥Jhk Ub²Um±u uh¨,Im¦nC Ub¨J§S¦e r¤J£t

Step 4
Close with blessing for sitting in the
sukkah. Remind the students of the verse
we read before we began our journey as
B’nai Yisrael. Show them that this blessing
was created according to that very verse.

"Layshev ba’sukkah" means to dwell (sit,
stay, be, live) in a sukkah.

Answers of 4th grade students to questions about the sukkot in which B’nai Yisrael lived during their forty
years of wandering in the desert:

They provided what they could and God provided them with everything else.
- Ben

I think the Israelites
made their sukkot
because God had other
things to take care of.
-Leah
I think God provided them
trees to live in. Because
God can provide them with
everything they need.
-Isaac T.

I think wood and a cloud of glory because I
think the wood was on the sides and the cloud
protected them from bugs and stuff. -Rachel
I think they built sukkot
themselves because they
had to learn to live on
their own. -Etana

I think that the Israelites lived
under God's protective clouds.
Why? Because I think God gave
the Israelites what they didn't
have. -Louis
The Clouds of Glory protected
them. They would die even quicker
because they would be so tired
from carrying wood around.
-Isaac H.

They lived under
God's protective
clouds, because they
are over 600,000
Jews and how can
they find as much
wood? -Jordan
The Israelites had
built sukkot in the
wilderness. Because
G-d has clouds, it's
just not made for a
sukkah. -Carly
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I think they lived under
God's clouds. I think this
is because God loved the
Israelites and that He
would protect them.
-Josh

The sukkot
were built from
wood because if
they lived under
clouds, things
would come in.
-Leah
I think it was G-d
who gave them the
strength to build
the sukkot. -Jonny

I bet they lived in the
sukkot because why
would you live under the
clouds? There could be
snakes or creatures that
can bite you from under
the sand or ground.
-Bobby
I think that God made
clouds of glory
because God wanted to
protect the Jews from
all harm. Wood lets
harm get through the
sukkah. -Tal

I think that B’nai Yisrael did use wooden
sukkot and not “Clouds of Glory.” I think
they used wood because God was preparing manna and God had no more time in
His schedule. -Avi
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Sukkot Time Travel
Envelopes and Dialogue Cards
Envelope 1 - OPEN ME FIRST!
Give this to your teacher to read out loud.
"You shall dwell in booths seven days, that your generations may know that I
made the children of Israel dwell in booths when I brought them out of the land
of Egypt."
Leviticus 23:42-43

:,«FªXC Uc§J¯h kº¥t¨r§G°hC j¨r±z¤t¨v kF oh·¦n²h ,gc¦J Uc§J¥T ,«FªXC
kº¥t¨r§G°h h¯bC ,¤t h¦Tc©JIv ,IFªXc hF ¸ofh¥,«r«s Ug§s¯h ig©nk
o°h·¨rm¦n .¤r¤t¥n o¨,It h¦thmIvC
dwwn - cwwn :dwwf trehu
Envelope 2 - DO NOT OPEN ME FIRST!
Read this to everyone you see sitting in front of you.
1. Inside the box, we will find costumes, props and envelopes. Your teacher
will dress like Moshe. Give other students costumes and props to dress like
B’nai Yisrael.
2. After you and everyone else has put on their costumes, hand the two
envelopes marked “Dialogue” to two participants. DO NOT GIVE THEM TO
THE TEACHER. DO NOT KEEP THEM FOR YOURSELF.
Pass the rest of the instructions to Moshe.
3. Moshe reads: "We are going to try to walk in the footsteps of our ancestors,
to see if we can get some answers about the meaning of Sukkot. We are
about to go on a journey."

Dialogue Card #1

"It's so hot! We need to rest!"

Dialogue Card #2

"We're in the desert! Where will we ever find a place to rest?"
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Blessing When Sitting in a Sukkah

vFªXC ohc§JIh¤JF vkhp§T

'okIgv Qk¤n Ubh¥¥eO-¡t wv v¨T©t QUrC
Baruch atah Adonai, Eloheinu, melekh ha’olam,
Blessed are you, Lord, our God, king of the universe

Ub²Um±u uh¨,Im¦nC Ub¨J§S¦e r¤J£t
asher kid’shanu b'mitzvotav v'tzivanu
who has sanctified us with His commandments and commanded us

(i¥n¨t) /vFªXC c¥Jhk
layshev basukkah
to dwell in the sukkah. (Amen)

Coalition for the Advancement of Jewish Education
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Name: _______________________________ Date: ______________________

Sukkot Project
What kind of

,IFªx y§e®hIrp

vFªX did k¥t¨r§G°h h¯bC have?

The mitzvah to celebrate ,IFªx is found in the Torah

:,«FªXC Uc§J¯h kº¥t¨r§G°hC j¨r±z¤t¨v kF oh·¦n²h ,gc¦J Uc§J¥T ,«FªXC
kº¥t¨r§G°h h¯bC ,¤t h¦Tc©JIv ,IFªXc hF ¸ofh¥,«r«s Ug§s¯h ig©nk
o°h·¨rm¦n .¤r¤t¥n o¨,It h¦thmIvC
dwwn - cwwn :dwwf trehu
"You shall dwell in booths seven days, that your generations may know that I made
the children of Israel dwell in booths when I brought them out of the land of Egypt."
Leviticus 23:42-43

In what type of ,IFªx did the Jews dwell in the wilderness?
1. Rabbi Akiva explained that the Jews made themselves
portable wooden booths in which they lived in the wilderness.
2. Rabbi Eliezer explained that the “sukkot”
referred to are not wooden booths, but the
Clouds of Glory with which God encircled
k¥t¨r§a°h h¯bC, sheltering them from the enemies and dangers around them and from
the hot desert sun.
(Based on the dispute in the Talmud:
Sukkah 11b)
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vFªX did k¥t¨r§G°h h¯bC have?

1. What do you think? Were the ,IFªx in the wilderness built by B’nai Yisrael, or
did the Israelites live under God's protective clouds? Why?

2. Imagine that you are a child who left Egypt with Moshe and are wandering in
the wilderness with your family and the other Israelites.
Think of the vFªx you live in each time you settle in a new place.

What kind of a vFªx do you have?

Choose one* out of the following three options:
1. Draw a picture of what you can see through the front door of your
vFªx.
2. You want to apply to study architecture when you enter the Land of
Israel. Build a model of your vFªx. The model is going to be presented in
your audition.
3. Your English Language Arts teacher in the D.J.D.S (Desert Jewish Day
School) asks you to describe the experience of living in a vFªx. Share
your experience with us.

* Your project should show your opinion about the meaning of sukkah. You will
be giving a two-minute presentation of your project and ideas in class.
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Place: classroom for building and decorating
kites, kite-flying field

Sukkot

,IFªx

Mashiv Haruach

©jUr¨v ch¦ ©n

Causing the wind to blow

Equipment needs: kite kits (tape, tails,
dowel rods, kite body, string), markers
Optional: Hebrew letter stencils
Teacher preparation time: 10 minutes per
class.
Student time frame: 2 art periods to create and decorate kites and 45 minutes to
fly the kites.
Comments, adaptations, etc.:
For more information about Janusz Korczak,
go to the web. A Google search at
www.google.com will be very fruitful.
Teacher introduction:
The history of the Korczak kite connection.

Age group: K - 6th grade
Size of group: whole school
Goals:
Students will be able to
1. Experience a connection with children in
Israel.
2. Identify the reason for inserting the
phrase mashiv haruach in the Amidah
during this time of year.
3. Develop an appreciation for the power
and beauty of nature, the effects of the
wind, the flexibility of the trees, and the
softness of the clouds
4. Use art materials expressively to create
personal connection to God and nature.
5. Appreciate how all of our senses are
awakened and used when we are flying a
kite.
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"The kite is a gift that the wind gives to a
child." Janusz Korczak
In the late 1930s, Dr. Janusz Korczak visited Palestine. While there he spent some
time on a kibbutz in the Galilee. He was
struck by the power and the presence of
the wind and said, "The kite is a gift that
the wind gives to a child…like a boat is a
gift that the sea gives to a child." Decades
later, educators thought about those words
and wanted to give children that gift of the
wind. Thus, in about 1990, at Yad Layeled, a
kite festival, occurring during Sukkot came
into being. Yad Layeled, which is in Israel,
is a museum and living memorial to the
Jewish children who died in the Holocaust.
When educators from the Columbus Jewish
Day School visited Yad Layeled in 2000,
read the Korczak quote, and heard about
the kite-flying tradition, they thought it
was a wonderful idea and began to talk
about implementing it. During the course of
conversations and study, they remembered
a phrase from the Amidah, also known as
the Shemonah Esrei, that gave deeper
Coalition for the Advancement of Jewish Education
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meaning to the focus on the wind. It's a
phrase that is added to the prayer just
after Sukkot, and is said all the way from
Shemini Atzeret to Pesach. It is a prayer
asking God to cause the wind to blow and
the rain to fall. Mashiv haruach u'morid
hagashem. In Israel, this is the time when it
is important that rain falls. Although rain is
not crucial everywere at this time of year,
it is essential for crops in Israel right now.
When we add this prayer, we are praying
for rain to fall in the land of Israel.
We asked ourselves: What is the importance of the wind? What does the wind do?
These are some questions you might ask
your students before and after the kite
activity.
When I think about the wind, I think about
it spreading seeds, distributing the rain,
blowing away smoke or cleaning the air.
Might my ideas be different after I fly a
kite? What did the kite teach me about
the wind? What did I notice when I was
gazing at my kite and the sky and the trees
above me? Is there any connection I can
make about the sheltering wings of God?
Do I notice the clouds? Do I notice the
trees? Do I notice seeds?

Pre-activity student preparation:
Before students begin to build the kites,
teachers will want to talk about the holiday
of Sukkot and develop an age-appropriate
introduction to the history of the Korczak
kite connection mentioned above.
Procedure:
Step one:
Build and decorate kites. A sample prompt
for decoration of the kites could be telling
one of the many versions of the story of a
child who just didn't know how to do
tefillah just right. His choice was to just
say to God, “you know the prayer in my
heart, I give you all of the letters in the
aleph bet, please will you arrange them for
me?” The child carefully formed all of the
Coalition for the Advancement of Jewish Education
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letters and threw them up into the sky.
Miraculously, instead of falling down, they
continued to drift up and up until they disappeared in the heavens.
Have children create beautiful Hebrew letters to decorate their kite. Stencils can be
used for the outlines and letters can be
filled with depictions of their hopes and
dreams.
Letters can be chosen that relate to their
names, shalom (peace) or significant words.
Symbols or pictures on the kites might
include those showing peace, a fruitful harvest, acts we do to help others, or other
images appropriate to the holiday.

Step two
You might introduce the kite-flying activity
by talking about Dr. Korczak as being a wonderful teacher who said that "A kite is a
gift that the wind gives to a child." You
could let your students know that they will
be joining young people all over the country,
in Israel, and from different ends of the
earth in flying kites and making an archway
to the heavens asking God for a Sukkat
Shalom (a shelter of peace). Next year,
children in more and more communities will
hear about what we did and they will be flying their kites, raising their prayers to the
heavens with ours. We'll ask them to
remember the prayers in their hearts as
they enjoy the gifts that the kites bring
them.
Step 3
Demonstrate how to fly the kite. Note that
nature gives you hints about how to fly the
kite , while the trees tell you the direction
and the force of the wind.
Step 4
Fly kites.
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Following is an excerpt from Dr. Korczak's
"The Child's Right to Respect," Collected
Writings A, page 367.
He is growing. Life is more vigorous, breath
comes faster, the pull is stronger. He is
building himself - he takes up more room and
puts out new growth, penetrating deeper
into life.
He is growing night and day, whether he is
asleep or awake, happy or sad, in motion or
standing before you in disgrace.
There are spring seasons of rapid development and fall seasons of dormancy. At times
the bones spurt up out of all proportion, and
at times the heart has no strength;
Too little, too much, glands sometimes active
and sometimes on hold, times of restlessness
and times of wonder.
At times he has to run just as he has to
breath; he wants to face challenges, take
things on himself, and conquer the world. At
other times he wants to hide, dream and
dwell on his memories. There are days when
he needs peace, inner strength, warmth and
comfort; other days he seeks power and passion, or sinks into depression.

ckC oIe¨n

Tired, in pain, too hot, too cold, sleepy, hungry, thirsty, too much, too little, sneezing,
feeling down - these are not just excuses
not to go to school.
Let us respect the secrets and the ups-anddowns of the difficult job of growing up.
Let us respect every hour of this day. How
will he know things tomorrow if we do not let
him live a life of awareness and responsibility today?
No trampling, no harshness, no sacrificing of
today for tomorrow. Do not squash his
ideas; do not tell him to hurry; do not push
him.
Respect every moment for itself, for when it
has gone, it can never be regained."

Further extensions:
Our youngest students can just think
about Dr. Janusz Korczak as being a wonderful teacher who lived in Warsaw,
Poland. As students enter the middle
years they can learn more about Dr.
Korczak's work on children's rights. And,
our oldest children can learn about just
how committed he was to children and talk
about the issues and dilemmas that his
actions present.
Teachers may choose to talk very briefly
about Korczak at this time of year. They
could extend their teaching age-appropriately, during the time of Yom Hashoah,
Holocaust Memorial Day, in the spring.
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Simhat Torah

v¨rIT ,©j§n¦G

Party, Hunt, Repeat,
and Rise
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Place: Varies from lesson to lesson (a series
of “lesson starters” is presented below).
Most lessons can be held in a classroom or
any room with a place for the teacher to
keep a running record of the brainstorming
and that is large enough for everyone to
see.

Equipment needs: Varies by lesson, but
minimal
Teacher preparation time: 15 minutes each
Student time frame: One class period per
“lesson starter”
Comments, adaptations, other options:
What follows is a series of “lesson
starters.” You can choose to do one or
more of the lessons that are suggested
here or you can select just one that offers
an opportunity for further development.

Age group: 2nd grade and up
Size of group: any size
Goals:
Students will be able to:
1. Understand the celebratory components
of synagogue observance of Simhat
Torah.
2. Connect the practice of completing and
beginning the Torah on Simhat Torah
with the values of continuous, life-long
learning and of returning repeatedly to
cherished texts for new insights.
3. Translate the term aliyah and explain why
it is used to describe the honor of being
called to the Torah.

Procedure:
Lesson Starter 1: A Party!
Directions for your students:
Plan a party/celebration for a book you and
your friends have read. (During this time no
one may mention the name of a specific
book, although students may have a book in
mind to help them to think about the celebration). This is a book that you all thoroughly enjoyed. Brainstorm things that
would be included in the party/celebration.
What will we do? What will the invitations
look like? How do we make sure that everyone has fun and feels special?
List the results of this brainstorming for
everyone to see.
After the brainstorming, introduce the holiday of Simhat Torah and the way it is celebrated in a synagogue. You might ask the
students if they remember what happens
during a Simhat Torah (ST) service.
Compare and contrast the holiday celebration with the students' brainstorming (B)
ideas.
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Sample outcome:
How do we make sure that everyone feels
special?
1. Everyone is honored by reading from the
book or to be next to one who reads from
the book. (B, ST)
2. Children receive a group aliyah. They say
the blessing under a tallit that is held
above them like a huppah (wedding
canopy). (ST only)
How do we show how much we treasure the
book?
1. Read it again and again. (B and ST)
2. Read some parts from the book.
(B and ST)
3. Act out our favorite parts. (B)
4. Sing and dance (B and ST)

Lesson Starter 2: Scavenger hunt
Either have the entire class look in a Torah
scroll or small grops work with copies of a
Tanach (bible) to discover what the first
and last letters of the Torah are.
The first letter in the torah is C Bet in the
word ,h¦Jt¥rC (Bereshit -- In the beginning).
The last letter in the Torah is k lamed in
the word k¥t¨r§G°h (Yisrael or Israel). Ask the
students to create as many words as they
can that have these letters C k in any
order. Words can be no more than 5 letters long. Set a timer. Allow them to use a
Hebrew dictionary. Have the students
share the words they came up with.
Students then would have time to develop a
midrash (story) to show how this connects
to the Torah.
Sample outcome:
If we take these two letters and reverse
their order, the Hebrew word they spell is
ck lev, heart.
This suggests that reading the Torah again
and again and understanding it backwards
and forwards reveals the heart of the
Jewish people.

58

ckC oIe¨n

Lesson Starter 3: Not Again!
We read the Torah in annual cycle that
begins and ends on Simhat Torah. People
might think that reading the Torah over and
over again is boring. Why don't we read it
just once? Is there anything you can think
of that we do over and over again without it
becoming boring?
Activity:
Divide the students into groups. Have them
pick a category from a hat and find things
in that category that they do over and over.
The group will develop a poster, skit, poem,
etc., describing what are components of
those activities or experiences in their category that are NOT BORING, but are
repetitive components of the activities or
experiences in their category. They have to
explain why these components are NOT
BORING, but VALUABLE.
Sample Categories: Sports, Music, Film,
Video Game, Television Show, Vacation
Sample outcomes:
Baseball game:
One group shows a child playing baseball for
the first time. The child can't hit the ball
with the bat. Although it's really fun, he's
not allowed to play it again, because he
already did it once.
The batter makes an argument for why he
should be allowed to play baseball again and
again (to perfect it, so that he can learn to
play, so that he can become a part of a
group, so that he can learn different
aspects of the game).
As the different groups of students present, the teacher might post the reasons
that the teams come up with.
After all of the groups have presented, the
class as a whole could see if any of the reasons that they found with apply to why we
reread the Torah annually.

Coalition for the Advancement of Jewish Education

Making Room in our Hearts

Sample connections:
 To understand it better.
 To learn how to be a part of a community.
 To learn different aspects of it.

Lesson Starter 4: Aliyah laTorah
It is customary for everyone to get an
aliyah laTorah (recite the blessings before
and after a portion of the Torah is read)
during Simhat Torah. Aliyah means “to go
up” or “to rise.” Why do we call the process
of approaching the Torah and saying the
blessings for reading the Torah “going up?”
Activity:
Post the following questions for everyone to
see:
 What does it mean to “go up?”
 What are some things that we think of
when we think of going up or rising up?
 What are some awesome experiences
that we might have that entail going up?
Give students 1 minute to think alone, and
then 2 minutes to work as a group to come
up with ideas. Have the students write
their ideas on slips of paper.
Teacher tapes the ideas to the top of a jun-
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gle gym or a high place on a climbing wall, if
you have one.
Sample “go up” experience:
Students take turns supporting each other
as each one retrieves a given number of
pieces of paper.
Groups then share the ideas and the experience of climbing and supporting.
Teacher and students will need to develop a
way to then return to the original question - Why is the act of reciting the blessings
before and after the reading of a portion of
the Torah called aliyah laTorah ?
Other extensions:
The word aliyah is also used to describe
someone who has chosen to emmigrate to
Israel. Students might interview people (by
e-mail or in a phone call to a relative or
friend) who have made this choice and ask
them how they feel it relates to going up.
They might ask their interviewees in what
way they fell have they “gone up” or “risen”
since they've made the move to Israel.
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Mission

The mission of the Coalition for the Advancement of Jewish Education (CAJE) is to promote excellence in Jewish education across the spectrum of Jewish life.
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 Judaic content
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cajeny@caje.org. Information is also available on the CAJE website, www.caje.org.
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