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	 Even	today,	pedagogy	knows	no	more	potent	means	of	instilling	an	idea	into	the	 
	 youthful	mind	than	by	association	with	music,	and	it	is	generally	conceded	that	 
	 a	text	garbed	in	appropriate	music	is	more	readily	grasped,	assimilated	and	 
	 remembered	than	is	the	form	of	a	plain	statement.

Sam J. Jacobson, “The Music of the Jews” (1898)

As	we	have	seen,	there	are	numerous	pragmatic	and	philosophical	differences	
in	the	way	trope	instruction	is	approached.		Certainly	it	can	be	argued	that	
there	is	no	right	or	wrong	way,	as	long	as	the	student	learns	trope	in	a	
reasonable	length	of	time	and	has	some	understanding	of	the	system.		
In	spite	of	the	preponderance	of	certain	methods,	it	is	posited	that	the	

teaching	of	trope	defies	standardization,	mostly	because	the	melodic	renditions	are	
never	exactly	the	same.		The	“Polish	Lithuanian”	and	the	“Binder”	trope	systems	may	
be	frequently	heard,	but	even	these	common	systems	are	not	always	chanted	precisely.	
Renditions	common	to	the	West	Coast	are	often	unknown	on	the	East	Coast,	and	vice	
versa.		

As	an	example,	the	computer	program	TropeTrainer™	offers	28	trope	system	variations	
in	the	Ashkenazic	tradition	and	five	trope	system	variations	in	the	Sephardic	tradition	
(that’s	32	different	trope	system	variations!).		More	importantly,	in	developing	this	
curriculum,	I	asked	myself,	“How	can	I	engage	students	of	trope	beyond	the	traditional	
years	prior	to	their	Bar/Bat	Mitzvah	or	as	an	adjunct	to	an	adult	Bar/Bat	Mitzvah	course?		
How	can	I	bring	Torah	to	life	through	the	study	of	trope?		How	could	I	turn	a	subject	that	
some	consider	tedious	and	boring	into	something	exciting	and	vibrant?		Most	crucially,	
why	would	people	care	to	chant	Torah?”

To	answer	the	first	set	of	questions,	I	started	the	process	of	teaching	Torah	trope	to	
a	younger	age	than	had	ever	been	done	before.		Typically,	Torah	trope	training	starts	
one	to	two	years	prior	to	the	Bar/Bat	Mitzvah	and	is	introduced	for	the	sake	of	“getting	
through”	the	Bar/Bat	Mitzvah,	but	not	for	the	sake	of	learning	as	a	means	to	its	own	
end.		This	is	short	sighted.		In	addition,	Torah	trope	training	stops	upon	completion	
of	the	Bar/Bat	Mitzvah.		Educators	should	continue	Torah	trope	training	to	post-Bar/
Bat	Mitzvah	students	and	beyond.		To	this	end,	I	became	determined	to	familiarize	
myself	with	educational	techniques,	methodology,	theory,	and	pedagogy	to	more	fully	
understand	how	students	learn.		I	delved	briefly	into	Jean	Piaget’s	theory	of	cognitive	
development1		and	Erik	Erikson’s	theory	of	psychological	development.2		In	addition,	
I	found	Howard	Gardner’s	writings	immensely	helpful,	as	well	as	those	of	Thomas	
R.	Hoerr,	for	the	application	of	Gardner’s	principles	in	the	creation	of	a	multiple	
intelligences	classroom	and	school.3	“The	Ultimate	Jewish	Teacher’s	Handbook,”	edited	
by	Nachama	Skolnik	Moskowitz,	was	also	helpful.4 

In	his	groundbreaking	novel,	“The	Unschooled	Mind:	How	Children	Think	and	How	
Schools	Should	Teach,”	Howard	Gardner	identified	seven	distinct	intelligences.5	This	
theory	of	multiple-intelligence	learning	has	emerged	from	recent	cognitive	research	and	
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“documents	the	extent	to	which	students	possess	different	
kinds	of	minds	and	therefore	learn,	remember,	perform,	and	
understand	in	different	ways.”6		According	to	this	theory,	“we	
are	all	able	to	know	the	world	through	language,	logical-
mathematical	analysis,	spatial	representation,	musical	
thinking,	use	of	the	body	to	solve	problems	or	to	make	things,	
an	understanding	of	other	individuals,	and	an	understanding	
of	ourselves.	Where	individuals	differ	is	in	the	strength	of	
these	intelligences	—	the	so-called	‘profile	of	intelligences’	—	
and	in	the	ways	in	which	such	intelligences	are	invoked	and	
combined	to	carry	out	different	tasks,	solve	diverse	problems,	
and	progress	in	various	domains.”7

Gardner	says	that	these	differences	“challenge	an	educational	
system	that	assumes	that	everyone	can	learn	the	same	
materials	in	the	same	way	[we	have	been	teaching	trope	the	

same	way	for	years]	and	that	a	uniform,	universal	measure	
suffices	to	test	student	learning.”8		He	argues	that	“students	
learn	in	ways	that	are	identifiably	distinctive.	The	broad	
spectrum	of	students	—	and	perhaps	the	society	as	a	whole	
—	would	be	better	served	if	disciplines	could	be	presented	in	
a	numbers	of	ways...”9  

These	learning	styles	are	abridged	as	follows:10 

Visual-Spatial:	Thinks	in	terms	of	physical	space,	as	do	
architects.		They	are	very	aware	of	their	environments.		
They	like	to	draw,	do	jigsaw	puzzles,	read	maps,	day-dream.	
They	can	be	taught	through	drawings,	verbal	and	physical	
imagery.	Tools	include	models,	graphics,	charts,	photographs,	
drawings,	3-D	modeling,	video,	videoconferencing,	television,	
multimedia,	and	texts	with	pictures/charts/graphs.	
Incorporate	video,	drawings	of	the	trope	symbols	on	a	
whiteboard	or	chalkboard,	worksheets,	and	art	projects	in	the	
curriculum	to	enhance	the	learning	process.

Bodily-Kinesthetic:	Uses	the	body	effectively,	like	a	dancer.	
They	have	a	keen	sense	of	body	awareness.	They	like	
movement,	making	things,	touching.	They	communicate	well	
through	body	language	and	can	be	taught	through	physical	
activity,	hands-on	learning,	acting	out,	and	role	playing.	Tools	
include	equipment	and	real	objects.	Develop	art	projects,	
coloring	pages,	and	TROGA©	(I	will	discuss	TROGA©	later	

in	this	chapter)	to	inspire	this	type	of	learner.	The	use	of	
chironomy	(a	form	of	conduction	where	the	use	of	hand	
gestures	directs	musical	performance)	also	touches	on	this	
learning	intelligence.

Musical:	Shows	sensitivity	to	rhythm	and	sound.	They	
love	music,	but	they	are	also	sensitive	to	sounds	in	their	
environments.		They	may	study	better	with	music	in	the	
background.		They	can	be	taught	by	turning	lessons	into	lyrics,	
speaking	rhythmically,	or	tapping	out	time.	Tools	include	
musical	instruments,	music,	radio,	stereo,	CD-ROM,	and	
multimedia.		The	use	of	musical	notation	for	the	trope,	the	
accompanying	CD,	and	“Hip	Hop	Torah	Trope,”	(including	the	
option	to	use	percussion	instruments)	all	inspire	this	type	of	
learner.

Interpersonal:	Understanding,	interacting	with	others.		These	
students	learn	through	interaction.	They	have	many	friends,	
empathy	for	others,	and	street	smarts.		They	can	be	taught	
through	group	activities,	seminars,	and	dialogues.	Tools	
include	the	telephone,	audio	conferencing,	time	and	attention	
from	the	instructor,	writing,	computer	conferencing,	and	
email.	In	the	curriculum,	this	learner	will	be	engaged	by	the	
peer-to-peer	(chavruta)	and	small	group	interaction,	as	well	
as	working	on	group	art	projects.

Intrapersonal:	Understanding	one’s	own	interests	and	goals.	
These	learners	tend	to	shy	away	from	others.	They’re	in	
tune	with	their	inner	feelings;	they	have	wisdom,	intuition	
and	motivation,	as	well	as	a	strong	will,	confidence,	and	
opinions.		They	can	be	taught	through	independent	study	
and	introspection.		Tools	include	books,	creative	materials,	
diaries,	privacy,	and	time.		They	are	the	most	independent	of	
the	learners.		The	use	of	homework	to	allow	these	students	
private,	“alone-time”	to	process	and	learn	the	material	in	
portions	of	the	curriculum	is	designed	to	encourage	this	type	
of	learner.

Linguistic: Using	words	effectively.	These	learners	have	highly	
developed	auditory	skills	and	often	think	in	words;	they	
like	reading,	playing	word	games,	and	making	up	poetry	or	
stories.		They	can	be	taught	by	encouraging	them	to	say	and	

… skill-focused professional development does not provide teachers 
with the depth of knowledge or experiences to be problem-solvers 
and thinkers about technology in the classroom. Instead, professional 
development attuned to teachers as learners, in particular that with a 
constructivist approach, is more effective.
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see	words,	or	read	books	together.		Tools	include	computers,	
games,	multimedia,	books,	tape	recorders,	and	lectures.		The	
insertion	of	crossword	puzzles,	word	games,	and	the	use	of	
multimedia	in	the	curriculum	involve	this	type	of	learner.

Logical–Mathematical:	Reasoning,	calculating.		They	think	
conceptually,	abstractly,	and	are	able	to	see	and	explore	
patterns	and	relationships.		They	like	to	experiment	and	
solve	puzzles.	They	can	be	taught	through	logic	games,	
investigations,	and	mysteries.		They	need	to	learn	and	form	
concepts	before	they	can	deal	with	details.		In	the	curriculum	
I	have	included	text	study	with	questionnaires,	in	addition	to	
articles	on	the	history	and	etymology	of	trope	to	captivate	
this	type	of	learner.		The	complexity	of	chironomy	could	also	
stimulate	the	logical-mathematical	mind.

At	first,	it	may	seem	impossible	to	teach	to	all	learning	
styles.		However,	as	one	becomes	mindful	of	the	multiple	
intelligences	of	learners	and	we	move	into	an	era	using	mixed	
media	or	multimedia,	it	should	become	easier.		The	use	of	
multimedia	and	mixed	media	was	primary	in	my	thinking,	as	
well	as	how	to	include	videos,	smartphones,	and	computers,	
in	addition	to	traditional	text	study	and	quizzes.		By	creating	
a	curriculum	that	is	mindful	of	the	multiple-intelligence	
learning	quotients	that	satisfy	the	many	types	of	learning	
preferences,	one	can	enhance	the	ability	for	every	student	of	
trope	to	be	successful	with	or	without	being	self-conscious.		
At	the	pre-school	level,	students	really	won’t	understand	
the	import	that	they	are	absorbing	Torah	trope	or	any	
symbols	for	that	matter11.	With	this	in	mind,	I	will	present	a	
teaching	curriculum	that	reaches	multiple	types	of	learning	
intelligence,	is	appropriate	for	learners	of	all	ages,	and	leads	
to	the	creation	of	a	continuous,	vibrant,	and	active	Torah	
chanting	community.	

To	begin,	the	curriculum	is	repetitive	on	purpose.	It	is	
designed	to	be	used	in	its	entirety,	building	from	one	age-
specific	grouping	to	the	next,	yet	can	stand	alone	by	section	
or	pod.		For	example,	if	you	are	working	with	two-year-old	or	
four-year-old	students,	you	can	use	the	same	curriculum	for	
that	of	all	early-childhood	development	students	in	section	
one.		The	same	for	section	two	(elementary-age	students),	
section	three	(high-school-age	students),	and	section	four	
(adult	learners).		Still,	each	lesson	plan	within	each	section	
can	be	pulled	and	taught	individually	as	well.		This	eliminates	
the	teacher/tutor	from	having	to	create	anything.		All	that	
is	required	is	to	follow	the	lesson	plan.		Furthermore,	the	
teacher/tutor	does	not	have	to	be	well-versed	in	trope	
because	a	CD	is	included	with	a	system	of	vocalization	that	
can	be	used.		Of	course,	prior	knowledge	and	mastery	of	
trope	certainly	would	be	advantageous,	but	they	are	not	
necessary,	as	all	the	materials	will	be	provided	for	the	
teacher/tutor.

Section	one	of	the	curriculum	is	devoted	to	early-childhood-	
age	learners	(ages	2	–	6)	and	primarily	utilizes	kinesthetic	
educational	techniques.12		Kinesthetic	learning	is	an	outcrop	
of	“active	learning,”	wherein	the	students	are	active	
participants	rather	than	passive	recipients	of	information.		
The	focus	of	the	learning	situation	is	the	classroom,	not	the	
teacher.		In	an	active	classroom	the	teacher	is	a	creator	and	
facilitator	of	the	activity.13		Noise	level	should	be	high;	student	
behavior	is	supervised,	but	not	rigidly	controlled.		Each	lesson	
plan	in	the	curriculum	has	some	sort	of	“active	learning”	
component.

Section	two	of	the	curriculum	is	for	elementary-	age	learners	
(ages	7	–	12).	At	this	level,	I	introduce	lessons	that	take	
advantage	of	the	“cooperative”	or	“collaborative”	learning.14  
The	students	work	together	in	groups	and	teach	one	another,	
remain	responsible	for	creating	projects	together,	and	have	
moments	to	reflect	back	to	the	class	what	they	have	learned.		
The	students	take	the	lead	in	the	trope	projects.	TROGA©	can	
still	be	used	at	this	level.

Section	three	of	the	curriculum	is	for	high-school-age	learners	
(ages	13	–	17).	At	this	level,	I	introduce	chironomy	and	text	
study.		Building	on	the	previous	sections,	teachers	can	include	
aspects	of	the	previous	lesson	plans	if	they	so	choose.	In	
addition,	more	advanced	games	are	available	and	I	present	
Trope	Troupe	as	a	learning	outcome;	torahreaders.net™	is	
also	introduced.	Through	Trope	Troupe	and	torahreaders.
net™,	students	apply	the	trope	as	a	practical	skill	by	signing	
up	to	read	from	the	Torah	during	an	actual	service.		As	it	
is	chanted	every	month,	the	four	Torah	readings	for	Rosh	
Chodesh	(from	Pinchas	in	the	book	of	Numbers:	first	aliyah	
28:	1	–	3,	second	aliyah	28:3	–	5	[no,	this	is	not	a	mistake,	we	
do	read	verse	3	twice!],	third	Aliyah	28:6	–	10,	fourth	Aliyah	
28:11	–	15)	are	given	special	attention.		

Section	four	is	dedicated	to	the	adult	learner	(ages	18	–	92).		
Building	on	the	previous	sections,	the	teacher	has	an	array	
of	materials	to	engage	the	student.		Chironomy,	text	study,	
games,	puzzles,	multi-media,	video,	music,	TROGA©,	Trope	
Troupe	and	torahreaders.net™	are	available.		As	with	section	
three,	the	readings	for	Rosh	Chodesh	are	taught.

As	you	can	see	from	above,	there	are	three	innovations	that	
need	to	be	highlighted.		The	first	is	TROGA©,	the	second	is	
Trope	Troupe,	and	the	third	is	torahreaders.net™.

TROGA©	is	the	utilization	of	yoga-inspired	poses	to	intimate	
trope	symbols.	There	is	no	age	limit	for	TROGA©	participants.		
One	should	simply	be	mindful	of	one’s	own	physical	
limitations.		As	you	can	see	from	the	DVD	accompanying	
the	curriculum,	students	learn	through	kinesthetically	
moving	their	bodies.		The	sounds	of	the	trope	names	are	
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used	continuously	throughout	the	poses,	and	the	symbols	
are	posted	on	a	whiteboard	or	chalkboard	for	the	students	
to	visually	comprehend.		Practitioners	learn	the	sound	and	
shapes	of	the	trope	symbols	and	get	some	exercise	as	well.

Trope	Troupe15	is	a	group	dedicated	to	the	continuous	study	
of	Torah	trope	and	the	practice	of	the	art	and	craft	of	chanting	
from	the	Torah.		It	is	my	hope	that	through	the	curriculum,	
trope	troupes	can	be	created	at	any	synagogue,	school,	
or	Jewish	institution	where	the	ritual	chanting	of	Torah	is	
practiced.		These	troupes	could	eventually	meet	on	a	monthly,	
bi-monthly	or	quarterly	basis	to	support	advanced	Torah	
trope	study	and	chanting	from	the	Torah.	Additionally,	the	

troupes	can	become	a	Torah	chanting	resource	for	institutions	
in	need	of	people	to	chant	Torah.		Supervision	by	a	“master	
of	the	Torah	troupe”	(the	rabbi,	cantor,	or	tutor)	is	optimal.		
In	addition,	these	troupes	do	not	have	to	be	proprietary	to	
the	institution	at	which	they	meet,	meaning,	depending	on	
proximity,	they	can	include	members	from	neighboring	Jewish	
institutions	coming	together	for	the	love	of	Torah	trope,	
regardless	of	affiliation.		

Torahreaders.net™	is	a	fully	integrated	scheduling,	teaching,	
and	communication	web	application	site	for	the	chanting	
of	Torah.		It	is	designed	to	help	manage	and	grow	Torah	
reading	programs	at	any	synagogue	or	Jewish	organization	
with	fully	or	partially	lay-led	Torah	reading	for	weekday,	
Shabbat,	and	Chaggim.	It	simplifies	everything	associated	
with	a	professional	or	non-professional	Torah	reading	
program.		Upon	completing	the	curriculum,	students	are	
encouraged	to	utilize	newly	acquired	skills	and	sign	up	to	
chant	from	the	Torah	through	Torahreaders.net™.		With	drop-
down	options	like	“trope,”	students	can	refresh	trope	skills	
through	worksheets	and	audio	guides.		In	addition,	there	is	
a	“community	bulletin	board”	room,	wherein	members	can	
discuss	issues	relating	to	Torah	trope	and	scheduling,	etc.		
More	information	on	Torahreaders.net™	can	be	found	in	
section	four	of	the	curriculum.

Now	to	answer	the	last	question	I	posed	earlier:	Why	is	this	
curriculum	important;	of	what	value	is	it?		Why	would	people	
care?		Ve-zot	ha-Torah	asher	sam	Moshe	lifnei	b’nai	Yisrael,	al	
pi	Adonai	b’yad	Moshe.16		“This	is	the	Torah	that	Moses	put	

before	the	people	Israel,	from	the	lips	of	God	in	the	hand	of	
Moses.”		I	hope	people	will	care	because	the	Torah	is	our	link	
to	hundreds	of	generations	of	Jewish	people.		It	is	our	soul.	
The	teaching	of	Torah	trope	is	much	more	than	memorizing	
symbols	and	their	sounds.		It	must	lead	to	the	application	of	
the	trope	to	the	chanting	of	the	Torah.		The	Torah	service	is	
the	re-creation	of	revelation	of	the	law	to	the	Jewish	people	
at	Mt.	Sinai.17		It	is	the	central	part	of	the	Shabbat	morning	
service.		Every	part	of	the	davening	(P’sukei	D’zimrah	and	
Shacharit	service)	leads	to	the	presentation	of	the	Torah,	like	
a	warm-up	act	building	to	the	featured	performer,	and	winds	
us	down	(Musaf	and	closing	prayers)	thereafter.	

During	this	ritual	of	the	Torah	service,	multiple	intelligences	
are	stimulated:	the	visual	(the	ark	is	majestically	opened	to	
reveal	the	Torah),	auditory	(we	antiphonally	proclaim	the	
oneness	of	God	–	Shema	Yisrael	–	as	if	standing	at	the	base	of	
Mt.	Sinai),	tactile	(we	touch	the	Torah	as	it	is	sent	out	among	
the	congregation	representing	the	Israelites),	and	kinesthetic	
(the	Torah	is	carried	and	moves	about,	as	do	the	congregants	
who	reach	out	to	engage	with	it).		The	Torah	service	adds	
pageantry,	a	procession,	a	complex	choreography,	and	broad	
communal	participation	to	the	service.		By	linking	to	these	
elements	as	an	active	participant	in	the	chanting	of	the	Torah,	
I	wonder	if	it	is	possible	to	elevate	one’s	spiritual	connection	
to	God	as	well?		Obviously,	the	chanting	of	the	Torah	is	a	
public	affirmation	of	the	core	values	of	Judaism	(mitzvot	and	
narrative).	Could	it	be	possible,	regardless	of	the	theological	
lens,	that	the	act	of	chanting	the	words	of	Torah	bring	
together	powerful	forces	for	the	contemporary	Jew?

The	Torah	is	our	lifeblood.		By	being	trained	in	Torah	trope	and	
the	chanting	of	the	Torah,	we	engage	with	the	never-ending	
life-force	of	the	Jewish	people.		Rabbi	Jeffrey	A.	Summit,	in	
his	book	“Singing	God’s	Words,”	suggests	that	engaging	in	the	
chanting	of	Torah	allows	one	to	“re-authenticate	yourself	as	
a	Jew.”18		It	is	a	“way	to	perform	one’s	historical	connection	
to	the	Jewish	people”19	regardless	of	one’s	denominational	
or	non-denominational	affiliation	(Conservative,	Reform,	
Orthodox,	Reconstructionist,	Renewal,	Humanistic,	other)	or	
faith	belief	system	(agnostic,	humanist,	atheist).		

Further	along	these	lines,	Cantor	Dr.	Jonathan	Friedmann,	

The Torah service is the re-creation of revelation of the law to the 
Jewish people at Mt. Sinai.  It is the central part of the Shabbat 
morning service.  Every part of the davening ... leads to the 
presentation of the Torah, like a warm-up act building to the featured 
performer, and winds us down ... thereafter.
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in	his	book	“Social	Functions	of	Synagogue	Song,”	offers	a	
Durkheimian20	perspective	to	the	purpose	of	Torah	chant.	
Through	the	listening	and	participating	in	the	cantillation	of	
the	Torah,	we	obtain	a	personal	awareness	of	being	part	of	a	
“moral	community	–	a	group	united	by	common	values,	goals,	
and	beliefs.”21		Even	a	liberal	Jew,	or	one	who	challenges	the	
traditional	interpretations	of	Torah,	can	agree	that	the	Jewish	
people	are	bound	together	through	the	transmission	of,	
and	association	to,	our	biblical	and	cultural	heritage	and	the	
mitzvot.		

In	his	article,	“The	New	Religious	Consciousness	and	the	Crisis	
of	Modernity,”	Robert	Bellah	describes	how	the	“primacy	
experience”	is	one	of	the	most	important	and	significant	
features	of	contemporary	religious	expression.22		More	than	
faith	and	more	than	belief,	congregants	value	ritual	that	
brings	meaning	to	the	celebration	of	life	passages.		Think	
of	how	a	rabbi	or	cantor	is	always	sought	for	a	brit	millah	
ceremony,	or	baby	naming,	or	wedding,	or	death,	or	any	life-
cycle	event,	for	that	matter.		These	ritual	observances	nurture	
us	in	difficult	as	well	as	joyous	times.		The	Torah	service	is	the	
moment	when	we	express	these	life-cycle	opportunities	as	a	
community	(think	of	the	mi-sheibeirach	in	its	many	forms).		
By	learning	Torah	trope	and	chanting	from	the	Torah,	we	can	
connect,	on	a	primal	level,	to	ourselves,	to	our	community,	
and	to	the	entire	Jewish	people.
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