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Everything can be taught in more than one way. And anything that’s understood 
can be shown in more than one way.”  So says Howard Gardner in an interview 
with Edutopia (2010) on the topic of technology and multiple intelligences. 
The eight intelligences outlined in Gardner’s multiple intelligences (MI) theory 
(Gardner, 2008) provide a framework for differentiating how content is provided 

and how learners can share what they have learned.

I’d like to take Gardner’s statement one step further. The diverse teaching and learning 
that Gardner describes is best done in a relational learning community, a space where 
teachers are valued as learners working collaboratively to gain knowledge about content 
and their craft (Raider-Roth, 2017). In the professional development model I have 
created, the Jewish Educator Technology Initiative (JETI), teachers engage in discourse 
during havruta (partner-based) text study facilitated by technology tools. They are 
simultaneously learning Jewish-content knowledge, integrating technology tools to 
stimulate critical thinking, and are building professional relationships to support the 
application of the content and pedagogies they are experiencing to their respective 
classrooms. In reflecting on this interdisciplinary model, I’m seeing how the havruta 
text study afforded unique opportunities to engage the intrapersonal and interpersonal 
intelligences, while the technology tools provided pathways of access to think about 
textual themes through a variety of the other intelligences.

HAVRUTA TEXT STUDY AND TECHNOLOGY: A PARTNERSHIP IN LEARNING
In Jewish education, high-quality professional development is not only about pedagogy. 
It must simultaneously be grounded in Jewish-content learning (Dorph, 2011). The 
design of JETI sessions was greatly influenced by my own participation in such a 
model, the Mandel Teacher Educator Institute (MTEI) (http://www.mtei-learning.org/). 
In particular, I embraced MTEI’s emphasis on havruta text study as a content-rich, 
collaborative, essential experience for Jewish teacher-learners (Mandel Teacher Educator 
Institute, 2016).

Havruta text study is “a learning format in which two partners collaborate in establishing 
a text’s meanings and engage in an open dialogue with the ideas of both the text and 
each other” (Holzer & Kent, 2013, p. 37, emphasis added). The partnership is key in this 
process, as each individual is responsible for his/her own ideas as well as supporting and 
challenging the ideas of his/her partner throughout the discourse (Holzer & Kent, 2013). 
Research has shown that learning with a partner is also a key component of teachers’ 
professional learning (Phelps & Graham, 2013; Robbins, 2015; Vislocky, 2013). As they 
learn new pedagogies, technology integration in particular, teachers benefit from the 
support, knowledge, and encouragement of their peers (Phelps and Graham, 2013).

In pairing Jewish texts with technology tools, I was acutely aware of “the insufficiency 
of throwing digital tools into classrooms without further support and expecting 
valid changes in teaching” (ISTE, 2016, p. 2). In secular as well as Jewish education, 
skill-focused professional development does not provide teachers with the depth of 
knowledge or experiences to be problem-solvers and thinkers about technology in the 
classroom (Amkraut, 2011; ISTE, 2016). Instead, professional development attuned to 
teachers as learners, in particular that with a constructivist approach, is more effective 
(Dorph, 2011). Thus, the construction of each JETI session includes 

Mindy Gold is the founder and 
lead consultant of EdtechMMG, 
an education and technology 
consulting firm specializing in 
professional development for Jewish 
educators. Mindy holds a Master 
of Arts in Teaching, complemented 
by extensive, ongoing professional 
development in differentiation 
and instructional technology. As a 
participant in the Mandel Teacher 
Educator Institute (MTEI), she 
earned  a Certificate in Jewish 
Education from the University of 
Cincinnati. Her career in education 
has included teaching in public and 
congregational schools as well as 
being an Instructional Technology 
and Curriculum Specialist at the 
Board of Jewish Education of 
Metropolitan Chicago.
mindy@edtechmmg.com

Mindy Gold

Text, Technology, and Multiple Intelligences:  
A Model of Collaborative Professional Development



NewCAJE                                                                                                                        Summer 2018/5778

THE JEWISH EDUCATOR 

1) Havruta text study to set context and introduce a theme 
related to teaching and learning.
2) Technology tools introduced, not through didactic 
instruction, but rather through experimentation and “play.”
3) Opportunities to use technology tools for collaboration, 
communication, critical thinking, and creativity (the 4 C’s). 

Each of the 4 C’s (P21, Partnership for 21st Century Learning, 
2016) is an example of ways in which we want learners, 
including teacher-learners, to be interacting with content. 
Technology’s potential to foster the 4 C’s around Jewish 
content is an important reason for its inclusion in Jewish 
educator professional development.

ADDING A MULTIPLE INTELLIGENCES LENS TO 
PROFESSIONAL DEVELOPMENT
Gardner’s multiple intelligences theory provides a framework 
for how learners interact with and think about content. By 
being acutely aware of the multiple ways teacher-learners 
might approach and think about Jewish ideas, we can create 
the authentic, experiential, varied learning experiences that 
define high-quality professional development. In havruta text 
study, we find a unique application of both the intrapersonal 
and interpersonal intelligences. As the partners interact with 
the text, each individual has the opportunity to consider 
personal feelings, ideas, and interpretations of the text: 
thinking about the text and textual theme from a personal 
perspective. This is an intrapersonal approach to the content. 
An interpersonal approach arises when, together, each 
partner must take in the other’s individual learning on the 
text and co-create discourse on the convergences and/or 
divergences of individual thinking to sustain the core work of 
the partnership.

Professional development that maximizes the potential of 
technology tools to address multiple intelligences facilitates 
multi-modal, relevant, and thoughtful experiences for 
teacher-learners (McKenzie, 2009). Knowing that different 
learners approach and think about content in different 
ways, we can use technology to help them do so more 
effectively. In JETI, the same theme related to teaching and 
learning that appears in a Jewish text also can be elicited 

through video, artistic representations, and music. We can 
use the technology to organize different kinds of thinking 
about a theme as well. We can categorize ideas, analyze, 
consider word patterns, and organize our ideas visually in 
multiple dimensions. The technology tools are the conduit 
for activating the multiple intelligences in relation to Jewish 
educational content. This potential distinguishes multiple 
intelligences theory from learning styles. As Silver, Strong, and 
Perini (1997) distinguish between the two: “learning styles 
are concerned with differences in the process of learning, 
whereas multiple intelligences center on the content and 
products of learning.”

The following examples describe how havruta text study 
paired with digital tools provided opportunities to engage 
educators’ multiple intelligences in both knowledge-gathering 
and knowledge-sharing phases of professional development. 
Note that while many of the intelligences may have been 
triggered, I have chosen a few to highlight for each example. 
As Gardner reminds us:
 “Inasmuch as nearly every cultural role requires  
 several intelligences, it becomes important to  
 consider individuals as a collection of aptitudes  
 rather than as having a singular problem-solving  
 faculty” (2008, p. 29).

Example 1: Interacting with Text
Presenting a text for study often begins with words on a page, 
catering to those with a strong linguistic intelligence. Here, 
however, technology can significantly increase access to the 
text and its themes, activating several of the intelligences 
important for engaging all learners.

In a JETI session that introduced the concept of havruta text 
study, it was important to identify key components of that 
relationship. Teachers were given multiple print-based texts 
(Jewish and secular), referencing supportive peer/partner-
based relationships. Together, partners created a digital 
mind-map of the qualities of a successful partnership based 
on the themes and details of the texts using Popplet (http://
www.popplet.com).  Then, participants used the color-coding 

… skill-focused professional development does not provide teachers 
with the depth of knowledge or experiences to be problem-solvers 
and thinkers about technology in the classroom. Instead, professional 
development attuned to teachers as learners, in particular that with a 
constructivist approach, is more effective.
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feature of the software to categorize these qualities as 
relating to collaboration, supported risk-taking or reflection, 
all important components of successful partner-based text 
study and professional relationships.

Creating a visual representation of the ideas in the text 
with Popplet engages the spatial intelligence. Ideas can be 
conceived of outside of a linear fashion, moved around, and 
expanded upon in a two-dimensional space. This visualization 
of the text, including the opportunity to illustrate and 
incorporate representational images to the digital mind map 
space, also draws on the spatial intelligence.

Categorizing and distinguishing between potentially 
similar qualities of the partner relationship engages 
the naturalist intelligence. Erroneously, many think the 
naturalist intelligence relates strictly to nature. However, 
the categorizing and classifying that often occur in naturalist 
environments can be applied to many areas of study 
(Gardner, 2008; McKenzie, 2009). Here, we see the naturalist 
intelligence in the capacity to distinguish subtle differences 
between ideas or items when classifying and categorizing 
information (McKenzie, 2009). Organizing characteristics of 
partnerships into categories mirrors the kinds of distinctions 
made in naturalist environments. The themes of the text are 
more likely to be brought out and multiple learners more 
likely to be engaged with the ideas from the text through a 
technology tool that activates these multiple kinds of thinking 
approaches to the content.

Example 2: Using Multimedia to Support Textual Themes
In this second example, the theme of the JETI session was 
again the nature of partnerships. The focus this time was 
on how individual partners can support each other and the 
partnership through their actions and words during text 
study and technology integration planning. The text study 
included a Jewish text about how partners “sharpen” each 
other (Proverbs 27:17), paired with a video about how Tango 
partners work together. The goal was to present the theme 
of collaboration and partnership through a variety of media. 
The video effectively represented the “dance” that partners 
do when one partner puts forth an idea or interpretation of 
a text, the other partner responds, the first partner counters 
or assents, etc. In the video, as in text study, partners are 
responding to each other’s “moves” and working towards a 
common goal of co-creation, the former in a performance and 
the latter in understanding thematic content.

Through a multiple intelligences lens, having a print-based 
text to work with activated the linguistic intelligence. The 
thematic content was accessible through words, spoken 
and written. The Tango video presented the same thematic 
content from spatial and bodily-kinesthetic perspectives. 
This is the core of Gardner’s theory: presenting content 

in different ways makes it more accessible to our diverse 
population of learners. In our text-video pairing, the 
naturalist intelligence approach to learning appears again 
in distinguishing the qualities and characteristics that each 
partner brought to the partnership in both the video and 
the text. Nuances of what different partners can bring 
to a partnership could be heightened here. Through the 
havruta format of text and video study, with two partners 
thinking critically both as individuals and collaboratively, we 
continue to see opportunities to interact with the themed 
content via intrapersonal and interpersonal intelligences. 
The interpersonal intelligence is clearly present as partners 
moved through discourse on both the text and the video, 
taking in each other’s’ reactions and ideas, considering how 
they align or digress from their own. In addition, as educators 
communicate how they see themselves in a partnership, how 
they view their respective roles, what they can bring and what 
they need, in a successful partnership, they are each building 
an awareness of their individual approaches to partner-based 
learning. This thinking finds its roots in the intrapersonal 
intelligence.

The discourse during this session was particularly vibrant. It’s 
reasonable to conjecture that with many of the intelligences 
activated, more learners had more options for accessing the 
themes in the content and thus were more actively involved 
in the learning.

CONCLUSION
The Jewish Educator Technology Initiative (JETI) is a research-
based professional development model incorporating 
components of high quality professional development for 
Jewish educators. Teachers experiment with technology tools 
and integration strategies as new methods for analyzing 
Jewish texts. Reflecting on JETI sessions reveals that the layers 
of instructional practice that make the model successful in 
sharing Jewish content and technology integration strategies 
also afford opportunities to activate multiple intelligences 
when thinking about and interacting with the Jewish and 
technology content. In fact, this varied interaction is itself 
facilitated by the capacity of the technology tools themselves. 
As JETI continues to evolve, a multiple intelligences lens 
will add increased diversity to my instructional practice. 
Recognizing our teachers as learners and valuing their diverse 
approaches to thinking about content will continue to be key 
components of the JETI model.
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